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10 things to consider when supporting early years children who are at risk of disadvantaged outcomes 
Narrowing the attainment  / experience gap – EYFS 
This document attempts to support and guide schools and settings to understand the possible needs of young children as we work with them to narrow attainment and experience gaps. The focus for this consideration may be children where their educational outcomes are lower, where we feel that children may not have encountered and learned from the range of experiences during the pandemic that others have, and where children may be finding the opportunities planned by the setting difficult to engage with.
The Co-SPACE / Co-SPYCE reports tell us some of the patterns of learning and pedagogy children may have experienced during Covid 19 lockdown (Cv19). 
During early lockdown [as reported by parents in the early reports] 
· 83% of 2-4 years olds were getting at least 30 minutes of daily exercise, and 22% of children were getting at least 3 hours. 17% of children were getting less than 30 minutes of physical exercise a day.  Did your children get the recommended daily physical activity? See Play>Physical Development
· 26% of 2-4 year olds were spending 3+ hours watching a screen but not interacting with it. A total of 61% of 2-4 year olds were reported to spend up to 2 hours playing screen-based games, but playing for 3 or more hours each day was rare (<10%).
· 79% of children were spending 3+ hours playing inside daily.
· The majority of children were spending more than 30 minutes a day in contact with nature (78%),doing arts and crafts (64%) and reading with a parent (59%). What were your children’s experiences?  See Respond and Curriculum considerations
· Play is typically with parents/carers; 55% were reported to be spending 3+ hours playing with a parent. In contrast, only 27% of children were spending 3+ hours playing with another child in the household each day. Almost half of the children (47%) were spending no time playing with another child in the household. See Talk and Characteristics and Curriculum considerations
· 41% of children were reported to be spending 3+ hours outside daily and the majority of that time they were playing, with 34% of children reported to be playing outside for 3+ hours per day.  Do your early years cohorts have access to outdoors and a safe garden to play in? see Respond and Transitions
· 37% of participating parents/carers reported that keeping their child occupied was stressful (a lot of or all the time).  See Family Context, Relax and Cuddle
· 55% of participating parents/carers were worried (a lot or completely) that they were not doing enough with their child. See Relax
· Of the 69% who indicated that they would like help, participating parents/carers indicated they would like help managing their child’s emotions (62%), help with their child(ren) coming out of isolation (54%), managing children or young people's educational demands (53%) and managing children or young people's behaviours (53%).  What do you parents need and how will you support them?  See Play, Relax and Cuddle
What do we know about attendance in schools and settings during Cv19[image: ]

All primary and infant schools remained open, in April 40% of early years settings were open and by June 74% of settings were open. Most Solihull settings first welcomed back 3 and 4 year olds about to transition into school, then reception aged children were able to return to schools and younger children in settings. Settings and schools were guided to suggest home learning. How many of your cohort of children had access to the internet and the suite of ideas from Hungry Little Minds, Tiny Happy People, BBC Bite size etc? Did parents and children access the suggested ideas?  What did settings and schools provide when children attended them and did the activities support development in all aspects of learning? We know from our analysis of school data that 12% BAME children attended nursery and 20% of white British and in reception this was 16% BAME and 25% white British children attending. Across early years 40% of children with EHCP attended an education provision. You may want to look at your attending and non-attending cohort to look at possible golden threads for consideration. This may include support for parents as well as for children. 
The following lists some of the key areas settings may wish to consider further as they reflect on the needs of young children to narrow the experience/ attainment gap. They have been organised with the Five to Thrive building blocks in mind as settings will want to work closely with parents as their support their young learners. 
Early Years Pupil Premium, deprivation fund, inclusion funding may be additional funding which can support resourcing to meet needs at this time.  Children who receive 15 hours early educational entitlement and their families may need additional support to attend a settings and understand the physical, intellectual, linguistic, emotional and social benefits of early education and care at a time of concern about social distancing and health. Sutton Trust research into home learning for school children indicates that there is an inequality gap with those from working class households unable to spend as much time or money supporting home learning and feeling less confident to support. 
The early years – from pre-birth until starting school – is a critical period in terms of a child's development, as they form bonds with their parents, develop language skills and other cognitive functions, and establish behavioural patterns. Gaps that emerge in the early years can persist into the school years and beyond. Early intervention has a vital role to play in identifying children who may be showing atypical development, and in helping to develop the skills and competencies that set a child up for life. Early Intervention Foundation 
We know that quality first teaching is the best way to support children’s learning and that teaching comes in many pedagogical forms in early years. What does your attendance data and communication with parents and carers [including if children have been cared for by another provider] tell you about the gaps in children’s learning and experiences? If you have identified a need to target some children, what are their needs and what are the common threads that you need to focus on? What are the aspirations and needs of the Black and Minority Ethnic population of learners who may have missed more group learning experiences or those in disadvantaged circumstance? The Co-SPYCE report gives us a good indication of what children may have experienced to build upon and where we may need to support such as social learning and interaction and physical movement opportunities. The following table outlines 10 key areas to consider as you identify strands, such as you do when planning how best to use additional funding such as pupil premium, to focus on to support children’s outcomes. 
	Support Theme
	Useful Considerations
	Links 

	Communication – chat, play, read 


Why? To support children to access play and learning and to improve outcomes

Talk 
	What do you know about children’s experiences in Cv19 lockdown? What are the experiences that have been plentiful and what are the experience gaps? Looking at the above figures - do these match a child’s experiences at your setting? Who have they talked to ….does this have implications for the support they may need? 
Talking and sharing experiences – linked to books and resources to talk about and promote talk
Developing words for life to support vocabulary development small and larger groups
We know that many children may not have had opportunities to interact and communicate with other children during Cv19- how can we use technology and self-initiated play to encourage social communication and vocabulary development? 

	Small group interaction time 
Something to talk about and someone to talk to– Every Child A Talker
Phase one letters and sounds
Listening and responding through musical activities 
Listening ideas 
Language intervention 
Ages and stages support 
This guidance outlines the steps that children go through when acquiring an additional language and gives suggestions about how practitioners can support them in this journey within an inclusive environment.
Consider Elklan practitioner  training 
Talk to parents for home communication support 
Progression tools to map needs

	Playful Interactions


Why? The evidence base for play-based learning …. does indicate a positive relationship between play and early learning outcomes.


Play

	Focus on some of the areas within the prime aspects of learning to support these skills and to build from these essential skills.
 Physical activity supports healthy bodies and active learning-  Physical development
Research into school readiness sites physical development as key to build co-ordination, strength, confidence etc
Support for home learning to build on experiences during Cv19
Careful observation and building upon children’s schema play has improved outcomes for children who needed support to access learning opportunities
Playing to learn and learning to play   - working together for fun and learning …loving learning being active with reduced stress

Do children need to engage in more supported small group activities in the learning environment to support their active and social learning? –this may be especially important as many children have been largely playing with adults during Cv19 lockdown

	Play based learning –interactive small groups
Effective interactions during play – adult to child and support child to child interactions
Increase physical play opportunities 
The ‘What to expect when’ booklet is a useful resource for parents that you may like to share. 
Further at home activity ideas 
Importance of time to play in school 
Play for well-being and during times of crisis  
Think about the resources you have to match to playful learning opportunities- how can you record this learning and make it visible [photograph, video, 3D record etc]?
Ensure you provide and plan for a spiral curriculum to introduce and link> practice> embed> apply for ‘sticky’ learning. 
Ensure children can wallow in self-initiated play [alone or with others] where they can revisit, explore, extend and embed learning as well as playful adult-planned opportunities [one-to-one and in a group]


	Home learning

Why? :  The Effective Provision of Pre-school Education (EPPE) study found that what parents do with their children is more important than who parents are' and that settings that do not include parent support and education are missing an important element in raising achievement and enhancing social and behavioural development

Relax 
	Adverse Childhood Experience ACEs  - find out about children’s lives and early help for family support to reduce the negative impact of ACEs on children’s care learning and development. 
Parental engagement – now is an opportunity to support parents and share understanding of the observations parents have made about their child’s learning needs whilst learning together at home.

What do parents tell you about their child’s interests and the things they like to do at home? How can you capitalise on this and build children’s knowledge and skills together in true partnership where mutual sharing and celebrating is valued? Do you ask parents to come to talk to tell them what to do at home or is it a true partnership of sharing and suggesting?


	Emerging minds guide for pre-school children’s parents
Nurturing Healthy Minds Together –NCB
Solihull Approach training can support practitioners to support families and children
Show children and parents that you value the experiences they have outside school/ setting
Skip for Early Years Educators have produced A Parent’s Guide to Promoting Early Learning and Development at Home (0 - 5 years) Supporting Families During the Coronavirus Pandemic
Encourage open-ended play as well as that with an outcome in mind
Review practice using the ECAT parent partnership tool
 

	Professional love and safety 

Why?- supporting self-regulation,  positive behaviours and building children with high self-esteem and a positive self-image?


Cuddle
	Setting should explore being in the child’s shoes- well-being, belonging and involvement and building interaction skills –being a unique individual in a group setting. 
Emotional safety and emotional literacy 
How to feel calm and control their negative emotions
Feeling in control and active in their learning – ‘If..then’ strategies and being seen and wallowing in interests in the flow and further top tips 
Cognitive safety – learn out loud, talk about feelings and risks…. what learning behaviour to support …noticing barriers to learning [such as a child may have a fear of failure-have  a fail of the day to reflect on and build on the learning and strategies to use]
Being socially safe- expectations, clear communication, social stories, managing uncertainty and seeking support/ independence and building confidence, what do I do, what is expected , what should I expect?
Physical safety- what do children need to feel safe? How do we support children to be physically school ready? How will we help them to manage physical urges and distractions?

EEF projects – Social and emotional learning and behaviour research briefs to reflect on practice 

What have the child’s experiences been – parents with lots of time to interact and play or parent[s] working at home with little time to interact and children feeling pushed away? What impact will this have on children? 

	Role of the key person – knowing the child and helping them to feel included and listened to through Leuven scales and observation of need
Consider children’s social and emotional aspects of development 
Self-esteem and self-belief – positive language and positive attention … look at EAD/ PD and wider curriculum aspects to support celebrations of children’s skills and expression. Ensure children can record and express themselves in a range of ways and SMILE
Attachment – reading and video [free on this site to explore understanding and children’s needs] and further training here 
Books to snuggle in, read and talk about social stories [see solgrid site- PSE +]
You can count on me -I’ll be there animation  …supporting children to know they count and they can [or can’t just yet]  
You might life to use the AET materials to reflect on your practice for all children and for those with additional needs
Consulting with children to support safe places 
Look at the summaries of the national strategy documents to consider the needs of different groups and their culture. 

	Planning and following the child’s lead

Why? : How can we make the unfamiliar more familiar to reduce stress and build to new experiences slowly? Can you move from the easier and known to the harder and unknown? Can you build from a child’s strengths to challenges? How do you get children’s interest and build in things they have previously found less interesting? 

Respond 

	Healthy behaviours – what is the child telling us and how to support positive behaviour for learning?

Self-regulation – support for children to recognise and manage stresses. This page has some useful links. 
Knowing the needs of children and being able to respond to their needs is crucial to understanding how to best support them.
Join in with a child’s play 

How can you adapt and ensure flexibility to consider children’s behaviour and what they are ‘telling’ you by how they are acting? The experiences they have had through Cv19 : trauma, death, lack of attention, frustration that they are now receiving less attention, fear, uncertainty, may mean children need reassurance and safety. They may be extremely anxious about expectations, about being in a group, about parents safety [for example parents work in a hospital and have been living away from home and work in ‘dangerous’ conditions and the child may worry they will not return]. How can you best respond to children’s anxiety and reduce stress to increase engagement in learning? 
Consider using one-page-profiles to learn more.

	Leuven scales- well-being and involvement to identify need
Meeting children’s individual needs
audit
Looked After Children LAC Audit 
All 3 audits help you consider quality first teaching and provision for the children 
Self-regulation support 
Young minds supports settings to consider whether they are Trauma Informed 
Talk to children individually about how settings can help them feel happier – use stories and persona puppets and consider adjusting teaching according to children’s thoughts/ needs
Using the Letters and Sounds phase 1 and Musical Development Matters documents [linked in Talk] may support communication and turn taking
Capitalise on children’s learning experiences outside during Cv19 –and build more outdoor learning opportunities in to support development
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 Family context, healthy body and mind considerations 
Why?: To ensure children feel safe and ready to attend and learn
	What factors may be barriers to children’s learning and development? Many families have suffered hardship during Cv19 lockdown which will impact on children. Look at Maslow’s hierarchy of needs to consider needs beyond the here and now in the learning space. Reflect on the wider life of the child and early help considerations. 
Food- sufficient food and healthy choices  to Eat Better Start Better 
Vaccination – to stop the spread of disease and reduce absence and ill health 
Tooth hygiene – reduce pain and absence
Sleep- and helpful bedtime routines. 
Screen time- support parents to understand the impact of passive and interactive screen time. 
Parents supporting learning – Kindness charts 
This safeguarding reminder may be useful to consider –use the LSCP contact details for Solihull 
	Parental engagement 
Communicating effectively with families. 
Janet Goodall has produced a review guide which we are happy to share with you.
Supporting families through early help – see Solihull LSCP pages
Look at hierarchy of children’s needs to ensure these are met for active learning to take place
Supporting parents to support healthy mind and body -  in the setting and at home 
Helping children to ask for help – red card, light button to press for help or when over whelmed , praise positive ways to get help and attention and when things are tricky and children use strategies ….. ensure the positive behaviours are explicitly celebrated and reinforced. 


	Transitions

Why?:  For young children who perceive the world as a threatening place, a wide range of conditions can trigger anxious behaviours that then impair their ability to learn and to interact socially with others.
	What are the key points in the child’s day, week, life and in your setting that need careful consideration to help children prepare for change?
How can you help make the unfamiliar- familiar and the unknown less scary?
 High cortisol levels will impact on children’s ability to cope and learn.
How can we find out what impacts on children’s feelings of safety and ensure they are supported to cope with change and with the unknown? Just because they look okay and appear to cope does not mean they are. 

	10 tips for transition
Oxfordshire guidance- a toolkit
Bristol Guidance –worth a read for staff/ child and family considerations
Solihull guidance EYSAT and EAL team
Reading consideration from Early Education –newer documents are at the bottom of the page
Transition and SEND –Toolkit 
Think of transitions through the day as well as ‘big’ transitions such as in to a new room/ group/ class.
 

	Characteristics of effective learning (CoEL) 

Why: to support children by focussing on how they learn best as well as what they learn. Supporting children to be engaged, motivated and thinking. 

[image: See the source image]
	Supporting how children learn can really help children to learn curriculum content
These skills are life -long skills which can be applied in any context 

Do the children keep focused on a self-initiated activity for a long period of time? 
Do children show persistence – not giving up when there are difficulties, even if it means starting again?
Are they ‘intrinsically motivated’, achieving things for themselves rather than adult praise?
Do they Retaining their independence but not asking for support, even if it takes longer to achieve something?
Do they consider different ways of approaching activities and being able to evaluate and adapt this?
Can they give explanations about how they solve a problem?
	Ideas for supporting CoEL and teaching strategies
Consider opportunities to develop these skills in children and plan for characteristics explicitly as well as curriculum context 
Look at this Nursery World article by Jan Dubiel and reflect on children’s emerging characteristics – which can you further support  
Building resilience together with parents
Support sustained shared thinking by careful question and comment 

EYFS Tickell review [CH3] and research and principles into practice 

The original EYFS CD Rom had further information as have these links:

Playing and exploring
Active learning 
Creating and thinking critically 


	What does research tell us about the best way to support early years children to learn well? 
[bookmark: _GoBack]Curriculum Considerations
	What does research tell us works best for least cost?
EG Key competencies and supporting resources – the linked documents suggest that language competencies can be developed using home-made puppet shows and we know the value of an old mobile for role play conversations rather than expensive equipment; although technology can play a part in learning  
How shall I spend pupil premium for best results? EYPP 

Solihull case studies for schools are available through school Solgrid [password needed] or on request and there are setting case studies on Solgrid EYC 

	Education Endowment Foundation –toolkit   
Chartered College of Teaching 
Early Intervention Foundation 
Language , Literacy  and Mathematics  
Read on Get on – NLT it’s Time to Read
  


Good luck – let us know if we can help?
The Effective Pre-School, Primary and Secondary Education project (EPPSE) What were the key findings?
· Children who had early years education gained higher English and mathematics GCSE results and were more likely to achieved five or more GCSEs at grades A*C.
· Children who had experienced high-quality pre-school education were better at self-regulation, social behaviour and less inclined to hyperactivity.
· Children who had experienced high-quality pre-school settings were more likely to follow a post-16 academic path.
· Attending a pre-school setting increased educational attainment with the resulting increase in lifetime earnings that benefited the Exchequer.
                                        Let’s ensure settings are fun places to be and great places to learn and develop.
Solihull Early Years and Education Improvement Service summer 2020   -   Narrowing the Gap Guidance EYFS Cv19 supporting settings to ‘catch up’ with children 
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Characteristics of Effective Learning

Playing and explo

g - engagement

Finding out and exploring
Playing with what they know
Being willing to ‘have a go'

Active learning - motivation

Being involved and concentrating
Keeping trying
Enjoying achieving what they set out to do.

Creating and thinking critically - thinking

Having their own ideas.
Making links.
Choosing ways to do things
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