Chapter 13

Planning the

RE Curriculum




This chapter explores some of the issues to do with planning at long,
medium and short-term levels with illustrations from material offered
in earlier chapters as exemplars of the methods described.

Long-term Planning

The first question for the department undertaking a review of its Key
Stage 3 curriculum is: What will the religiously educated pupil look like at
the end of Year 97 The subsequent and equally important questions must
be: What are the learning experiences which will contribute to that profile
and how are they to be constructed and developed over the 3 years of the
key stage? These considerations are of a different order from the more
limiting question of what to teach to each year group. The curriculum
needs to be mapped from the beginning of Year 7 through nine terms,
building on pupils' earlier learning and balancing the learning
opportunities with those planned for Key Stage 4. This three year plan is
bound to be seen, rightly, as a preparation for the key stage to follow, with
an increasing sense of purpose as the GCSE short course begins to be
taken seriously. The Key Stage 3 curriculum, however, must also be
viewed in its own right, as an opportunity to take pupils' thinking further
in a number of important areas which are outlined in the agreed syllabus.
These must also relate to the needs of the pupils themselves. During this
time pupils develop their capacities to reflect and question, considering
with more maturity concepts of identity, justice and the existence of God.

The Religiously Educated Pupil

It is for each department to consider, as part of the business of curriculum
planning, what the religiously educated Year 9 pupil might know,
understand and be able to do. Expectations must be grounded in specific
terms in the requirements of the agreed syllabus. The learning about
religion’ dimension addresses the knowledge objective particularly, and
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contributes to concept development. The acquisition of skills, attitudes
and the exploration of human experience, particularly of pupils' own, will
constitute the other dimension of RE, the earning from religion' aspect.
In order to be religiously educated, the pupil must have experiences of and
benefit from both dimensions.

The knowledge is the easiest aspect to define and could be listed. It would
include the fundamental elements of Christianity and the other principal
religions. But this only provides a vehicle. From exposure to the material
it is to be hoped that pupils will deepen their understanding of the nature
of religion as a unique area of human experience and will come to greater
awareness of what it might mean to hold a religious faith. It is also to be
hoped that experiences in RE lessons will keep pupils' thinking open to the
notion of religion as a mystery, a numinous area in which there can be no
right answers, which nevertheless exerts a powerful influence on the lives
of many people who find answers to their questions about meaning and
purpose in their faith.

The religiously educated young person will understand the conflicting and
sometimes contradictory nature of those answers and show a willingness
to take part in the search for truth. A questioning outlook is crucial
especially when the issues are fundamental, concerning the existence of
God, the purpose of life, the nature of justice and truth, the meaning of
commitment and the place of the spiritual in modern society.

There are many generic skills which will be developed through RE and
contribute to the profile of the religiously educated pupil. He or she will
have developed a capacity for personal reflection and the associated
capabilities of appraising, evaluating and constructing a reasoned
argument. RE does not have the prerogative for addressing the
development of empathy but the nature of the material allows the pupil to
have many opportunities for practice once he or she is engaged with it,
Communication is a core skill which, in RE, demands its own theological
vocabulary. Words like Incarnation, Salvation, Redemption, need to be
used in order to enhance pupils' abilities to communicate and promote




concept development. The religiously educated Year 9 pupil will also
have an IT capability and be able to work independently and
collaboratively with interest and enthusiasm.

Achieving the Goals

It is misleading to suggest that there is a product at the end of Key Stage
3; rather there are outcomes of a process. That process must be
characterised by breadth, balance, variety, relevance and challenge. Other
factors such as time, staffing, levels of resourcing all have their impact on
those principles which underpin curriculum development.

Since the school year falls naturally into six half-terms, the most logical
approach to the task of long-term planning, is to construct six units of
work which are appropriate in length for 6, 7 or 8 weeks, depending on the
time of year.

Breadth and balance need to be achieved in terms of content. Christianity
is the principal religion to be studied but the law demands that the other
principal religions represented in Britain are included in a pupil's religious
education. Much more importantly pupils deserve to have the opportunity
to draw on a wide range of spiritual traditions to further their own
spiritual, moral, social and cultural development and to prepare them for
adult life in a pluralistic society. If the examination syllabus chosen for
Key State 4 is entirely based on Christianity, it is even more necessary for
the Key Stage 3 curriculum to provide a broad perspective on religion.

A balance also needs to be achieved in the contexts through which the
material is presented. A systems approach allows for a broad and
concentrated study of one religion. This can result in an appreciation of
the range of faiths but little understanding of the essence of the great
religious ideas or of religion itself. A thematic structure takes material
from a number of traditions and allows pupils to consider the essence of a
religious concept such as Pilgrimage or Images of God. The danger with
this approach is that it can lead to confusion and a superficial treatment of
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the material especially if an excessive amount of ground is covered. A
more focused context allows for an in-depth experience of an aspect of a
faith, for example: Shabbat or God's Gift. This targeted approach gets
right to the heart of a faith but if used exclusively would result in a
fragmented picture. Occasionally, it is possible to adopt an 'Issues'
approach focusing on an aspect of human experience, although generally
this strategy characterises the Key Stage 4 curriculum. With this approach
it is all too easy to lose the religious focus. It has to be an opportunity to
consider the aspect of human experience, using religion as the lens
through which life is viewed.

A diet of any one of these approaches is certainly limiting and can be
tedious; variety is stimulating. There needs, however, to be clear and
carefully structured progression across units and from year to year. Each
'visit' to a particular religion needs to build on pupils' previous experience
and exert a new challenge. In the exemplar material offered here, the Year
9 unit on suffering: If God is good, why...? builds on the Year 7 treatment
of the Incarnation: God's Gift, both in theological and educational terms. It
seeks to develop similar concepts at a deeper and more challenging level.

If Year 9 pupils are to be capable of organising their own work with a
sense of motivation and independence, they must have opportunities to
develop the necessary skills. In many cases this will mean building on the
experiences of the primary school and supporting parallel initiatives in
other curriculum areas. At least one flexible learning unit per year might
be structured into the long-term plan, with careful thought to the timing,
bearing in mind the needs of both pupils and staff.




Meeting the Requirements of the Agreed
Syllabus

The long-term plan will be content-structured. It is therefore based
principally on the specifics of the knowledge objective with the
understanding that the other four objectives are met through the use of the
religious material. The content is the vehicle by which concepts, skills and
attitudes are developed and human experience is explored. Where
possible, it is good to touch each area of knowledge every year and to map
that coverage in some way, (see Year Matrix in the appendix). However,
since the planning does not follow a linear model moving simply from one
aspect of knowledge to another, it is likely that each unit will address
more than one area of knowledge.

The agreed syllabus's five substantive themes are threaded through all of
the material. It is possible therefore, to pick up through the examples
offered, the God theme since much of the material is about the
relationship between God and people and illuminates believers' growing
understanding of God. The Personal Response - Faith theme is traced in
the impact that religion is seen to have as a fundamental aspect of human
experience on the lives of believers. Religion is also a fundamental
influence on personal morality and social responsibility. This can be
traced under the Personal Response - Morality theme. Another recurring
feature of much of the material offered here focuses on what the agreed
syllabus calls Qutward Expression. This concerns the symbolic objects,
actions and language which believers use to help them to understand and
express their faith. The last of the religious themes, Ultimate Questions, is
explicit in some of the material and implied in much more as well as being
intrinsic to the method of presentation of material.
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Units Themes: God Personal Personal Response: Outward Ultimate
Response: Faith Morality Expression Questions
7. Images of God v v v
God's Gift v v
Pesach v v
Authority of the Qur'an v v v
Creation v =
The Eucharist v v 7
Visions and Dreams v
8. Christian Worship v v 7
All Saints v
Shabbat < v v
Hindu beliefs v
Journeying with a purpose v v v
Non violence v
Faith in Action v
9. Christian Beliefs and v v v
Practice
Religious Identity; v v v % v
Sikhism
If God is good, why....? v v
Easter ¥
Alms for a living v v v
A case of Honouring v
Truth claims: Who is 4 v v "4
right?

Continuity is crucial in the development of units, which is the stringing
together of learning experiences. This is a mid-term planning concern, but
occasionally it is also possible from unit to unit as in suggested material
for Year 7 where pupils might move from a proliferation of ideas in the
unit on /mages of God to an in-depth experience of one idea of the divine
in God's Gift.




The task of designing a curriculum map for Key Stage 3 must ultimately
be left to departments to discuss and complete. The ideas presented here
are merely offered as a series of prompts to make that discussion
purposeful and productive. The handbook was never intended to provide a
ready-made set of curriculum plans for a school to take up; the material
has been designed to stimulate discussion and to be used as exemplars.
However, the examples have been drawn together and grouped in seven
focus areas for each year. This began as an organisational exercise for the
editors but has increasingly influenced the focus of this chapter and could
provide the basis of a framework for long-term planning. An overview of
these focus areas, with an indication of the chapters where material is
located, can be found at the beginning of the section called Planning &
Assessment: Curriculum Examples.

Two units from each year's material have been developed in full and these
are presented as models of planning at all three levels. These are indicated
on the overview with an asterisk.

Year Unit Mid-Term Unit Outline | Lesson Plans Assessment
Plans Tasks

71: God's Gift: The * v v v 7
Incamation
Creation * v v v v
Images of God 4 v
Christian Symbolism v v

8: Journeying with a * v v v v
Purpose
Where Faith makes a Ls v v v v
Difference
Shabbat v v
Good and Evil in the v v
Hindu Traditions

9: If God is good, why...? x v v v v
Truth Claims: Who is * v v v v
Right?
Religious Identity: v v v
Sikhism
Do this in Remembrance v v
of Me
Alms for a Living v v
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Medium-Term Planning

Once decisions have been made about the curriculum overview and there
are six unit titles in place for each year group, the process of medium or
mid-term planning begins. This is where the specifics of the unit in terms
of purposes and shape are identified. There is no definitive model for
these plans; it is up to departments to develop their own but certain
features need to be included in order to make the plans of maximum use.
These include: the focus of the unit, learning objectives, questions to be
raised, a breakdown of lessons, resources and assessment opportunities.

Identifying the Learning Objectives

This is the most important aspect of medium-term planning. It is the
process by which the learning opportunities presented to pupils by the
material, and their expected responses to it, are made explicit. This is
where the potential learning outcomes, which the teacher is aiming to
achieve are specified. They must reflect the requirements of the agreed
syllabus and will be crucial in determining assessment opportunities.

The purposes identified on the suggested planning grid are rooted in the
Solihull Agreed Syllabus. They are related to the five objectives in the
following way:

e To know —* Knowledge

¢ To understand = Concepts
(Attitudes)
(Skills)

e Toreflectupon — Attitudes
Skills

Exploration of Human Experience




In determining what pupils will have the opportunity to know by the end
of the half-term, it is necessary to consider carefully what the unit is about
and relate it to the knowledge column of the agreed syllabus. It is
important to be specific and realistic. For instance, the Christmas unit for
Year 7, God's Gift touches SACRED WRITINGS (the biblical sources of

the story), MORALITY (the option for the poor), FESTIVALS
(Christmas) and THE WORLD PERSPECTIVE (the multi-cultural nature
of Christianity). The knowledge objective is, therefore, to give pupils
opportunities to know:

e that the incarnation of Jesus is linked to the Old Testament prophecies
and

e that Christmas is a multi-cultural celebration.

Since the content is the vehicle by which the other objectives are met,
each item of religious material (the knowledge objective) is justified
according to its potential for promoting pupils' development in the
Potential CASE Development tables which follow all the exemplary
material in the handbook. (See below.)

Potential C.A.S.E. Developments

Knowledge: SACRED WRITINGS, MORALITY, FESTIVALS AND WORLD PERSPECTIVE

Concepts Attitudes
BELIEF IN GOD MORALITY SYMBOLISM RESPECT SOCIAL ENQUIRY &
AWARENESS INTEGRITY
Christians Its right to stand of Even the poorest people I can make a hing
believe: with the poor. > abox in the world can express difference by > prophecy
> Jesus in the Greed and b The Christingle their beliefs and deserve > understanding | b agift
Son of God, selfishness are b darkrisss ag g to have their beliefs other & precious words
& That God wrong. symbol of guil, | Fespected. cultures, b faith
loved the b ‘wildemess > Standing with
world he gave the poor
his son.
GOD'S GIFT: THE INCARNATION
Skills Exploration of Human Experience
USE OF EMPATHY REFLECTION PEOPLE OF FAITH HUMAN MORALITY
LANGUAGE QUALITIES
Incamnation With those who How could I change Isaiah faithfulness What do I believe about
Immanuel b are poor the wildemess? John the Baptist courage the future of the world?
Wildemness > receiveagift What do I hope for? Mary obedience Where do I stand with the
Salvation > are waiting ‘When do [ feel Simeon determination poor?
Metaphor 5 A poor? Handel vision
wildemess ‘When has sadness, sense of justice
like a sharp sword,
> hope pierced my heart?
-
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Each table shows how that particular item or lesson relates to certain
aspects of the development of concepts, attitudes and skills and the
exploration of human experience.

This table, when developed for a unit, has an important function in the
identification of the other two learning objectives. What pupils will
understand by the end of the unit is determined by what is in the Concept
boxes. The task is to decide which of the concepts is or are the most
significant in the material and to use the wording in the relevant box(es)
and the agreed syllabus to identify the objective. In the case of this unit,
pupils will be given opportunities to understand:

o the theological context of Christmas and what it means for the world
e that Christmas only makes sense to believers in the context of Easter.

These two objectives both relate to the BELIEF IN GOD aspect because
of the focus of the material. It would be equally appropriate for the
objective to be focused on one or both of the other boxes if the purposes
of the unit were different.

The 'learning from' dimension is globally addressed in the third learning
objective which needs to touch at least two of the other three sections, or
all three, of the table. Pupils will therefore reflect upon some aspect of
the Skills, Attitudes and the Exploration of Human Experience. Again it is
a 'best fit' situation with the principal aspects becoming the focus. In this
unit, pupils will have opportunities to reflect on

¢ the metaphor of wilderness (Skills: REFLECTION)

o the impact of the Incarnation on a waiting world (Attitudes: ENQUIRY
AND INTEGRITY)

e their reactions to the poor (Exploration of Human Experience:

MORALITY)

Together these objectives map the purposes of the unit and provide a
frame of reference against which assessments are made.




Shaping the Unit

Just as the question of what to teach is related at the long-term planning
stage to pupils' needs the content of a given unit must be chosen for its
potential to best realise the learning objectives. The lessons must create
opportunities for those purposes to be fulfilled. So, if one of the objectives
is: to give pupils opportunities to understand the impact of pilgrimage on
a believer, there needs to be an opportunity to encounter such a person and
the experience must have its own impact on pupils.

Consideration needs to be given to the shape of the unit. It must have a
distinctive beginning which will engage pupils. Even in Key Stage 3, the
more concrete and immediate that can be, the more pupils will relate to it.
There is not always a requirement that pupils understand all the
background to Judaism, for instance, before they encounter Holocaust
stories. The material can frequently be used to raise fundamental questions
and the learning process is more productive if it involves pupils personally
and actively rather than as recipients of information. For this reason the
suggested plan for the unit on pilgrimage: Journeying with a purpose
begins with the visit of a Hajji talking about the impact of the experience
on his or her life. The specifics of the phenomenology come later. Units
also need a conclusion which may include evaluation by pupils of their
learning. The unit needs to be shaped specifically to fit the length of time
available. If it is designed for a half-term whose length varies from year to
year, its shape needs to change to accommodate that specific amount of
time. Slippage from one unit to another often results in omissions,
sometimes of a whole unit which just slips off the end of the year.

The medium-term planning process is also used to identify key questions
to be raised. These may be questions which cannot be answered but the
raising of them by the teacher or perhaps more importantly, the
encouragement that the teacher gives pupils to raise them for themselves,
is often enough.
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Assessment opportunities, which will be dealt with in the next chapter, are
also recorded at this level of planning as are the resources which will be
needed to teach the unit.

Short-Term Planning

There is a need for a more detailed level of planning beyond the medium-
term plan. Some suggestions for lessons have been made here but it is
essential that learning experiences are tailored to the needs of individuals
or groups of pupils. Lessons need to be planned in the light of pupils'
responses to the preceding lessons. The format for this level of planning
will vary from school to school. It may take the form of a planning diary
with a page-to-a-day or be a more structured sheet. (For an example, see
page 408 of the appendix) Whatever the format, the same features need to
be addressed. These include:

® Learning Targets

These relate to the broader learning objectives of the medium-term
plan yet are specific to that particular lesson. They will still be
focused on what pupils will know or understand or reflect on
during, or as a result of, that lesson. Occasionally there will be
repetition of the broader objectives but generally they will reflect
smaller stages in meeting those learning purposes.

@ Key Questions

Questioning is fundamental to all learning and is crucial to
effective RE teaching. Open questions develop pupils' capacities to
think critically, deeply and reflectively. Identifying key questions
in the planning process helps the teacher to maintain the focus of
discussion.




Plan of Activities

Decisions about the structure of the lesson need to be influenced
by the teacher's knowledge of pupils rather than the content to be
covered. Frequent changes of context, ie whole class, paired,
individual work, help to keep pupils on task and ensure pace.

Differentiation

This is a process by which appropriate learning experiences are
created with the needs of particular pupils in mind. Specific
strategies for enabling children to access material need to be
planned lesson by lesson, depending on pupils' abilities and the
progress they make. Decisions will need to be made about choice
of activities, resources, contexts for working, support etc.

Resources

Identifying clearly at the planning stage the resources that are
required minimises the likelihood of a frantic last minute rush to
round up the crucial poster or artefact and allows time for any gaps
in resourcing to be plugged either from the Borough RE Resources
Corner or from another school. The resources that are identified in
the handbook are not simply teaching aids, they are intrinsic to the
learning which is less likely to be effective without them. Text
books can be a useful resource but need to be used critically and
only in support of learning rather than to direct it.
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Evaluation would be a useful addition to a short-term planning format to
enable teachers to develop reflective practice and give scope for noting
how well an activity has gone, or where changes need to be made in
subsequent years. This will provide useful information in the process of
on-going curriculum review. A suggested model for short-term planning is
included in the appendix.

Pupils can also be involved in their own planning process which, where
appropriate, might be recorded in a cover sheet for the unit. This ensures
that they are aware of the objectives of a unit and also invites them to
evaluate some aspect of their learning at the end of the work. A model for
such a sheet is included here and in the appendix, as well as in the chapter
on flexible learning where the procedure is integral to the process of
learning.
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Chapter 14

Assessing Pupils' Progress
n
Religious Education




This chapter outlines the approaches to assessment which are
appropriate to evaluate pupils' learning in response to the
expectations of the agreed syllabus. The concrete examples used to
illustrate the processes described are drawn from material elsewhere
in this book and presented, with medium-term planning sheets, in the
next section headed: Planning and Assessment: Curriculum Examples.

Introduction

Any consideration of assessment in RE at Key Stage 3 has to be grounded
in and related to what is done in Key Stages 1 and 2. The approach
outlined here builds on and extends the work of the primary groups
responsible for previous publications, particularly Primary Religious
Education: Planning and Assessment. Although it has taken a long time to
come to this stage of the work, it is hoped that the eventual outcome will
be a coherent and developmental process of evaluating pupils' progress in
RE across the Key Stages in line with the requirements of the agreed
syllabus.

The approach to assessment outlined here is intended, above all, to be
purposeful and manageable. So much has been written and read about
assessment generally within the whole school context that it is not the
intention of this document to offer a theoretical prospective, rather to
attempt to give practical help of a specific and concrete nature. This book
offers a strategy for designing assessment opportunities. Some examples
of activities that can be used to evaluate pupils' progress are included with
a frame of reference for confirming teachers' decisions about individuals'
attainment. It is a model which could be used to supplement teacher
assessments or indeed, be used to formalise them. It is intended as a model
of good practice. The process is not designed to be burdensome but to take
teachers another step forward in offering quality learning experiences for
pupils in religious education. Decisions about the balance of assessment
activities, frequency of opportunities and timing are all still to be made
within individual departments.
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Why assess in RE?

Although there is no statutory requirement to assess a pupil's progress in
religious education, it is nevertheless a justifiable and necessary part of
the learning experience which must be included in the planning process.
Assessment is a key tool in monitoring standards of achievement and the
pace of pupils' progress. Purposeful assessment goes further, however. It
provides one of the most significant strategies for raising pupils'
attainment, an issue with which schools are increasingly concerned. The
developments in primary RE nationally and the increase in pupils
achievements in Key Stage 2 seem to necessitate some serious
consideration of expectations at Key Stage 3. Assessment also provides
opportunities for evaluating the curriculum and gives an indicator of the
quality of teaching and the extent to which pupils benefit from and enjoy
their RE.

With the introduction of the GCSE short course in Key Stage 4 in the
majority of schools, the credibility of religious education has been
strengthened. It has been a new experience for RE teachers to stand in
front of a sports hall full of Year 10 pupils all writing about The Existence
of God in the end-of-year examination and it has felt good. In the eyes of
pupils and colleagues, RE is becoming a subject to be taken seriously at
last. In order to prepare pupils for examination work and to maintain the
profile of religious education, assessment in Key Stage 3 needs to be
addressed.

Whether it is part of the day-to-day evaluation of pupils' responses to
learning opportunities or the use of a structured assessment activity,
assessment may be used by the teacher to inform future learning,
especially in making decisions about the need for differentiation, whether
by task, questioning, resource or support. It will certainly be needed to
inform the reporting process, to ensure that statutory obligations are
fulfilled in a meaningful and appropriate manner.
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The set of Expectations statements, when put together, would provide a
comprehensive answer to the question posed in the previous chapter as the
first consideration in the process of curriculum planning: What will the
religiously educated pupil look like at the end of Year 9?7 The Framework
for Attainment offers that profile.

The indicators are intended to help teachers clarify their observations of
pupils' responses and root their evaluation in the agreed syllabus, through
the framework. This allows judgements to be made about pupils'
achievements in the subject, specifically related to identified learning
objectives. The department's task then is to dovetail this process into the
school's framework for assessment, recording and reporting, and turn it
into a form that can be communicated meaningfully to pupils and parents.
This may mean, for instance, that the framework for attainment symbols
become achievement grades or numbers, ie:

O = A: very good, 0 = B: good, A = C: Satisfactory.

It is simplistic, however, to suggest that the match will always be the
same. An 'A' grade might be given to a response from a Y7 pupil which
best fits the [] statement since the highest order response would not
necessarily be expected of pupils in that year group. Expectations of Y9
pupils will be higher which should be reflected in the way the responses

are graded.

Where the pupil's level of achievement does not manage to achieve a
'triangle’ and is, therefore, unsatisfactory, the wording of the indicator
would need to be changed. It might be appropriate to add the pupil is
beginning to ... or is making progress towards ... and the symbol could be
an arrow pointing upwards, eg T. If a pupil's attainment is poor, the
statement needs to be clear: ... cannot yet describe or is not sufficiently
interested to raise and respond ... The symbol for recording might be x.
Where schools are using A* to raise pupils' aspirations, other words can
be added to the 'circle' response, eg: The pupil can explain and evaluate
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the relationships between a person's beliefs and behaviour, recognising
all the complexities of the issues raised.

However it is applied, the Framework for Attainment is designed to be the
basis of a structure which evaluates pupils' achievements according to the
agreed syllabus.

The indicators can be shared with pupils as the criteria for assessment and
the words could be used as prompts for target setting to enable pupils to
see how they could improve.

This strategy underpins the targeted assessment identified in the mid-term
plans but would also inform the on-going, lesson by lesson assessment. It
is expected that this process will be supported and enhanced by the
evaluation of pupils' effort and will be recorded according to the school's

policy.

The indicators are also intended to be used to inform the annual reporting
process. They will need to be made more specific and, in schools which
use computerised reporting, could provide the basis for a bank of
statements. In this case they would need to be qualified in order to offer
the range of comments necessary to match all pupils' achievements. In
order to maintain the place of RE alongside the Foundation subjects of the
National Curriculum, schools will want to report on pupils' attainment in
RE at the end of Key Stage 3. These indicators should inform that process.




Structuring Assessment Opportunities

All assessment tasks or activities must relate directly to one or more of the
learning objectives to ensure that assessment is an integral part of the
learning process. The assessment opportunity should serve to show how
far the learning objectives have been met.

In constructing an assessment task or activity, the teacher needs to
consider what would be appropriate for pupils to do, which will show how
much they know, understand or can reflect on, depending on which
learning objective is chosen. The task needs to be sufficiently structured to
be focused and to make all pupils feel secure, whilst also remaining as
open as possible in order to allow all pupils to show what they can do.

In the examples of the assessment opportunities that are related to
particular material in this book, tasks and activities are designed to be
purposeful in their own right, extending pupils' experiences rather than
repeating what has been covered during the work.

In designing an assessment task:

L Identify the learning objectives to be targeted.
Locate each learning objective in the statutory requirements
column of the Framework for Attainment.

3 Once this has been done, consider the expectations statement and
focus the assessment task on fulfilling all or part of it.
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For example, in the Year 9 unit called Alms for a Living:

one of the learning objectives is:

To give pupils opportunities to understand the significance of the alms
bowl to the monk.

This is located in the Framework for Attainment as C3, Symbolism.

To develop a deeper understanding of the place of symbolic objects and
actions in the lives of believers and the importance believers attach to the
stories and traditions of their faith.

The expectation from this requirement is that pupils should:

be able to understand and interpret the symbolism of religious objects,
actions, stories and traditions.

The assessment task, therefore, asks pupils:

Why is the alms bowl such a powerful symbol of the lifestyle of the
Buddhist monk?

Another of the learning objectives is:

To give pupils opportunities to reflect on the extent to which renunciation
of the world might make someone a better person.

This is located in the Framework as S4: Evaluation

To begin to develop evaluative skills, constructing reasoned arguments
based on the results of informed study.

The expectation from this requirement is that pupils should:

be able to express their own informed opinions, having listened to and
taken account of the views of others.

The assessment task, therefore, asks pupils:

What is the point of renouncing the world?




It is expected that, in Key Stage 3, more than one objective will be
assessed in each unit.

In this example, the two objectives to be assessed relate to concept
development (C3) and skill acquisition (S4). The knowledge objective
may be specifically assessed in a different way or it might be that a
knowledge base is assumed in the design of assessment tasks although
they address other, more challenging, objectives.

The process has to be organised in such a way that it gives maximum
opportunity to pupils and yields the most useful information whilst also
being manageable for teachers. Careful choice of learning objectives to be
assessed is crucial.

The rigour is in the tight match of activity to expectation. If, as a result of
this assessment at the end of the unit on Alms for a Living, it can be
judged of a pupil that he or she can:

 understand the nature of symbolism and its powers as a form of
expression (C3:0) and

® can express his/her own opinions and justify them in the light of others'
differing opinions (S4: O),

the teaching and learning will have been profitable in meeting the
demands of the agreed syllabus.

The choice of learning objectives to be assessed has to be made by the
department, bearing in mind the needs of pupils and the assessment
pattern over the rest of the year. It would limit the usefulness of the
Framework for Attainment and give a less than comprehensive profile of a
pupil's achievements if the majority of assessments targeted a particular
objective. A balance needs to be achieved across not only the specific
learning objectives in the medium term planning but also the various
aspects of the five agreed syllabus objectives. So, if concept development
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is addressed several times, it would be appropriate, if possible, to touch
Cl1, C2 and C3 over the year. A simple system of plotting assessments
would help in monitoring coverage of the Framework for Attainment
objectives. The Assessment Map below shows how this might be done.
Although the five completed units would not necessarily construct a
curriculum for Year 9, the structured assessment opportunities cover a
good deal of the 'map'. If this were the structure, it would be necessary in
planning the remaining unit to take note of the significant gaps in
coverage, particularly perhaps C2, the moral development concept and to
re-visit Attitudes and The Exploration of Human Experience.

Assessment Map YEAR: 9

TERM

2 Alms for a
Living

AUTUMN TERM
1: Truth Claims 2

Framework for
Attainment Reference

SPRING
1: If God is gaod...

TERM
I Do ihis  in

remembrance of me

SUMMER
1z Sikhisen

Knowledge K1
K2 v
K3 v
K4 i
Concepts Cl v v
C2
[ak] v
Altitudes Al
A2 v

Skills s1
52
S3 v
54 v

Exploration of
Human Experience

E2
B3 v

This process could be developed to create differentiated opportunities for
assessment. It may be appropriate to identify one common objective
which evaluates the learning of all pupils and then two further objectives,
one much more challenging for the more able. Two assessment task sheets
are included for the Y7 unit on Creation, one taking up the A1 objective
and the other targeting the more difficult issues of the nature of myth
(C3). In this way it would be possible to offer differentiated assessment
opportunities depending on the needs and abilities of pupils.




Sometimes it may be necessary to target a specific objective and ensure
that it is addressed. Some aspects of the Framework for Attainment,
however, run through all good religious education, particularly the
elements of S1, the use of language and the development of a religious
vocabulary which will be evaluated continuously by the teacher in
informal assessment of pupils' oral and written work. Assessment will not,
therefore, be limited to the summative structured assessment task but must
be seen as an on-going and flexible process.

Pupils' Self-Assessment

It is appropriate and beneficial for pupils to be involved in the process of
assessing their own progress. Such evaluation of the success of a learning
experience needs to be made in relation to specific targets. The Flexible
Learning Approach makes extensive use of this kind of assessment which
is best achieved by teacher and pupil working collaboratively. A tutorial
approach to assessment makes considerable demands on the classroom
management skills of the teacher and only works where pupils are able to
work independently and collaboratively. While groups are working on
their own, identifying and selecting their own resources and confident in
what to do at each stage of the work, the teacher can invest time with
small groups or individuals, discussing progress towards targets and
negotiating new ones. It is within the group tutorial that an occasion arises
when a pupil might show some clear insight or grasp of a particular
understanding or a new level of awareness. But at the same time it
provides the teacher with the opportunity to note aspects of pupils'
development that are causing real difficulty. Pupils can be encouraged to
review their targets and assess their own progress using the pupil profile.

Marking of pupils' work gives the teacher another opportunity to set
targets and to help pupils evaluate their own responses to them. Where
pupils are experienced in this kind of evaluation, they can set their own
targets which reflect any aspect of their RE. These may address oral
contributions to lessons and a variety of other skills, particularly the
ability to reflect, evaluate and use sources effectively, including the Bible
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and religious artefacts. Any targets set by teachers or pupils need to be
revisited and reviewed regularly. It is useful to have a recognised format
for pupils' own target setting. One department uses the following approach
which is specific to a unit and could be a substitute for a formal
assessment task. Copies of sheets like this are included in the Appendix.

RELIGIOUS EDUCATION DEPARTMENT

Self Assessment and Targets Name: Kugn....
Yegr ; 9 Form: .2 MM,
Qutcomes: Yes | Working Evidence:
Towards
1. 1 know and understand what icons are ! lcomd Gre vhedh Wt chuurdes
l/ 0 nelp fece concankikg
2. 1know and understand how icons are :
used ! V/ Wa- done spre wotk
@ ChS L proyect
3. 1can explain why icons are sacred to Bornse (o) p,chLu{s
some people ! / ol oty
@ Pngels ore slo-al
4. | can think of questions to ask about :boui\n_\-t ‘(fa.rm‘ 5
icons and the Orthodox Church ! o @m% ore 0ngels, SosBelc -
chepon. 05 cons®
5. 1 can produce work that | am proud of : It naod and Ve
(b2
Hur ¢ Lok effort
el oo 9
6. | have completed all my homework ! L e boes¥e
-
7. T have listened well in lessons ! \f Vm asked quusbens
i \ coae GNaujel” heon -
3. I have contributed to discussions | 5 mm \ 4o,
(ot

My targets now are: How [ will know if I have achieved my targets:

e ©  C(onlalbute p Qudcushons
o o B prehe kol o\




3 < = Name: nels Class: __\ AR GL3 -
As a development of this approach and in order to help pupils to Name:_C ey ass:
understand how closely assessment is related to learning objectives, they Kol RSO R B iy Laoking baclon my RE {hl balfterm: |
1 141 ' * . Our RE unit is: j_\,.a':'ﬁ\' e, Fof.. A\ How well have I met the leamning objectives?
can be given opportunities to complete their own planmng and t.aval.uatlon I e eyl ERE e
sheets. These are designed as a way of sharing the learning objectives at ok
the start of a unit, then to be used summatively as a framework for self- T.F*iffm,

assessment. Experience of completing these will help the pupils with the 1 Attheend of the work, we il know: E\CLs, C0E00%. T e opesnt.

- S 2 : ;i ; Hoss... 2aecess Yaele helee s noms, fegrs. Mj.im;! Hrsok.ou. cm,tﬂ Feliare Jesls
task of identifying their own objectives when they work independently. i T feoekbn Sl b vekion, s ;ﬁw i

Targets to improve my work: DC}C‘\ o Sesentch ..

torovgls osk fa. Bne. Loaten sl
2. undersund: 0% densosk. o€ ealee. S0 )

for. the pear.ond. apereased ek Semrgons. ehme. e s doveanak on Heidt,
Ho.onpak Nisg. . M:n\r fehe e, nok oo Ul
3. have thought about: \(nw._.ﬁeﬂ\fg?bm..‘\gﬁﬁé%fﬁ.m@rgﬂ ........ nek. e
Name:_f0dren Class:_Jr AU % expremed. teamh. i ood et | fhe. mrdm\k oot il g S £iad LS
Looking forward fo our RE this half tevm: Looking back an my RE this half terms ! r«:\_‘mwbwsm!rgw‘imme PR A :
Qur RE unit is: M(PJJ\NQNLULAMDQI ................ How well have I met the learing objectives? | Sichiid Ve WINl e | canied s WO aE W&a-l‘:y-ﬁﬂﬁﬂ40§?ﬁaf.ﬁi, J
The unitis about: PUGLMAAE... 10 Bolly.. Dlages...n L RO NDOK...0.. musln.. dogh.. 00 ). nd...... | ol i i w
Chrisbantty...ond.... Aam.... that..they..by.to.q0...oxe...in.dhar .. Thid i

These are our learning objectives: C(‘[i(fﬁmﬁyf. ..... Mﬂm‘ltmﬁtmnlmqtﬂqo |

1. At the end of the work, we will know: m ﬁchfm} ...... 0 Mmmmﬂ-ﬁﬁﬁunﬂf ..... mﬂbem ‘

o - i, ¢ o, in. e il 6 i 1 e SEOr The process of self-assessment can be enriched by the use of questions

Wee.__Jecusolem GIE 4ty oo, ko, U 1o such as:
2. understand: MWMU&YL‘:LCWML&D ......... Tn:g;% to lmpl:ivc my work:
nd.... oL AIene. o maken. 0.......... | .. 100Rng.. Se. b gam......negded. 10 ! . ; ; . 5 8
R L. PWW!M itk o0 thak. | dudn'L._mke | e What did you like best in your RE this half-term year? Explain why.

e What interested you most? Why?
ord.. i plruf‘) are....caired. Ao, e gmq’uw m:x)fmnd 11 mmmmu\k

: meanHMhLamw . e What did you did not like? Explain why.
4. and we will have leamed these words: .1} ) ,WQTUWZLQE, ol {'\'\ff 10Nk, abaul, m;’ﬁlf n Ih!?.. .
P e mmﬂ@mﬁn}%f : nyE ik | e What would you like to know more about?

o What questions would you like to ask now?

APPENDIX T

o What does it make you wonder about?
e What would you like to change in the story? Why?
® What you have learned about yourself from the work on ?

o How have you been changed by learning about ?
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Recording and Reporting to Parents

Along with all the subjects of the National Curriculum, it is a statutory
requirement that schools report to parents on pupils' progress in religious
education. Schools will have their own formats for reports. Suggestions
offered here are intended to exemplify good practice in aspects of the
process which relate specifically to RE, ie the aspects of the document
focused specifically on the agreed syllabus.

Whilst it is not designed simply to be a bank of statements for use on
reports, the Framework for Attainment offers a resource when formulating
comments. Over the course of a year, if the formal and informal
assessment suggestions presented here are taken up and each one is
evaluated against the Framework for Attainment, there will be a series of
statements for each pupil. These can be used as a foundation for the report
by combining the statements and personalising the final comment. The
materials would then form the basis of a pupil profile or a school
portfolio.

The pupil attainment profile sheet is designed as a document which
accompanies a pupil throughout the key stage. As a single sheet of paper,
it provides a view at a glance of a pupil's achievements in RE. Side one
gives first an overview of the grades or symbols which relate to each unit's
assessment for each pupil, showing which of the agreed syllabus
objectives have been covered. The lower half of sheet one provides a table
for recording the statements which will form the basis of the reporting
process in Year 7. Similar tables on sheet two overleaf record the
information for Years 8 and 9. If this document is updated each time the
pupil completes an assessment task, the information will be easily
accessible when it is time to write a report. Where the process is
computerised, the range of available comments must reflect the
Framework for Attainment statements. An overview of the group's
responses to each assessment can be recorded on the portfolio cover sheet.
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Religious Education Attainment Profife

Name: SML_H
Agreed Syllabus Objectives Year7 Year 8 Year 9
Concepts A lA jul
Knowledge N |'E O
Allitudes A
Skills 2y a
Exploration of
Hagian lEKpcricm:E o
Year Term Framework | Statements
Reference
Autl Tl |oaw deocnbe Apecite wWois bw Wit relinud beliefs infiucuce daily e
53 |t Okdcwsd Ner o expevievces s—liwse of oters =
Aut2 K2 ks AL Cl. 2-us eaclungs are
€3 pdwv idewhihy e Aymbollc ginificance of evipin
Sp 1 K4 Lo 0hatusd priekices ussot. with Peanch b expleviv e belietr Wnderpinaung them
7 Az LA rdice braped 1o religiows Queaflons 5—1ive hel s Mews
Sp2 €3 [caw oxplaiw vts beqrvning fo idedret e swquFcance ofcorfamCh, symbria
S4 paw xpresser oww eprnibng it s satiow
Sum | Kl AN PALEAPYEG STVAL Dreahow Strvies 5o hewr religpons slaiticauce
E2_ Law idenhN 5o Cus Tie tinpuevF Wife prpericuces aw e dedelapuent ot persont
Sum 2
RELIGIOUS EDUCATION: PORTFOLIO COVER SHEET
Key StageThree lYear: 3 Date: 3, (99§
Unit: | Craofoin
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o
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Framework for Statements: Nos of Pupils:
Attainment reference: | Wm\rm Hax Mogbome. o ekt ole in [§e}

G Eraskain

mmm eyt e renpem b vy VL

MLL.,MM.L—_. \‘H \,q,x“;-b r_h.-Jr‘ bt Aol He 3
e

Notes: {«-0*'-*- Shododer Tl
doaeny l,.,—».kc,‘,:b:la NJ—QM-) Qg . Sevamd ool LG e Oorrivmsd baaimi ctnfdf
Mode faodliqgol, \-m»e\.—e_mmm@'(fﬂs\- (—mnmmhuw

M Qe erplolvad Hair 0uliony &MM\QM Phak bed mnecha pw&uhwg‘rmdw}

]\r.,..x e "MQM ot \pb\‘s\)\n_cml.—aw“- P A

e reny, & dulinfe bion G eyls Doy oI wh,q\r._‘.l..-g) 4 e racelsy o T wmtx:r
43




322




The Framework for Attainment
n

Key Stage 3




Framework for Attainment:

KS3

Concepts

Statutory Requirements Expectations Indicators of Achievement
C1 Belief in God: To deepen the child's understanding Pupils should: The pupil can:
tcf:it?fd Srraugly Christianity diid;at least one/otliee be able to talk about God and understand and describe specific ways in which religious beliefs
: explain the influence of religion as a unique area influence people’s daily lives
Beliefs: To consider the forms of expression of of human experience in the lives of believers. i - .
religious belief and their significance in the lives of explain why religious people behave in the way
believers. they do
The Spiritual Dimension: To appreciate the explain and evaluate the relationship between a
meaning of a spiritual dimension to life. person’s beliefs and behaviour
Commitment: To extend awareness that people
commit themselves to God and respond to prayer.
Commitment: To explore the influences of
religious commitment on people's daily lives.
Universality of Religion: To develop an
understanding that throughout history human beings
have sought meaning and purpose in life.
C2 Morality: To begin to develop an understanding of Pupils should: The pupil can:
h:::c,l::lle:;rs;ﬂﬂzoac;ié“;;;i;:g;?ﬁigi““ it be able to identify and discuss moral questions, identify moral questions within the material,
P ¢ YO ty : understanding the importance of religion on recognising the impact of religion on the
Forgiveness: To appreciate the need to give and believers’ responses. arguments
receive forgiveness. )
apply reasoning about moral questions to
immediate and concrete situations, describing
the impact of religion on the arguments
apply reasoning about moral dilemmas to
abstract situations, evaluating the impact of
religious thinking on the arguments
C3 Symbolism: To develop a deeper understanding of Pupils should: The pupil can:

the place of symbolic objects and actions in the lives
of believers and the importance believers attach to
the stories and traditions of their faith.

Religious Symbolism: To understand the meaning
of some religious symbolism and ritual.

be able to understand and interpret the
symbolism of religious objects, actions, stories
and traditions.

identify the symbolic significance of certain
religious objects, actions, stories and traditions

explain and is beginning to interpret the
symbolic significance of religious objects,
actions, stories and traditions

understand the nature of symbolism and its
powers as a form of expression
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Framework for Attainment:

KS3

Knowledge

Statutory Requirements

Expectations

Indicators of Achievement

K1

To study or know about:

Sacred writings: The structure, composition and
contents of the Bible.

Sacred writings: Sacred writings and their
importance to believers.

Pupils should:

be familiar with a range of texts, have a
repertoire of religious stories and be able to
recognise their sources.

The pupil can:

retell a range of religious stories and identify
their sources

interpret sacred writings, including stories, and
explain their religious significance

draw on his/her repertoire of stories to illustrate

a particular religious idea and make connections
between texts

Christian Teaching: Significant elements of
Christian teaching as contained in the Creed.

World Perspective: The worldwide Christian
community, its beginnings, growth, divisions; the
diversity of contemporary expression and current
attempts at unity.

Morality: The moral teachings of Christianity and
of at least one other faith.

Pupils should:

know about the development of Christianity as a
multi-cultural faith and its associated teaching,
as expressed through different denominations
and traditions, world-wide.

The pupil:
knows that Christianity and its teachings are
influenced by culture and can give examples

can explain the influence of culture on Christian
teaching and can give examples

can discuss ways in which Christian teaching
transcends cultural differences and can give
examples

Founders of Faith: The lives and influence of some
of the founders of religious faiths.

Influence of Religion: The influence of religion on
particular people, past and present.

Founders of Faiths: The lives and influence of
some of the founders of religious faiths.

Pupils should:

be able to discuss the motivating power of
religious faith in the lives of religious people
including founders of faiths.

The pupil can:

explain the importance of faith in the lives of
religious people

discuss the importance of faith in the lives of
religious people

evaluate the impact of faith on religious people
and their subsequent contribution to the

development of faith and the well-being of
others

K4

Prayer: The meaning and formulation of prayer and
the ways in which people pray including the Lord's
Prayer.

Ceremonies and Festivals: The contemporary
dimension both of the Christian faith and of at least
one other faith considering the festivals, and rites of
passage.

Pupils should:

know about a wide range of religious beliefs and
practices.

The pupil can:
describe some religious practices and identify
their source

discuss some religious practices and explain the
beliefs which underpin them

evaluate the importance to believers of a range
of religious practices
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Framework for Attainment:

KS3

Attitudes

Statutory Requirements Expectations Indicators of Achievement
Al Respect and Self Respect: To value themselves and Pupils should: The pupil can:
ghaduewiiivio ulotherpeple, e NIRRT | | oot 4 i o they respect themselves, show that he/she understands the importance of
interdependence and their equality in the sight of others and the world around them, to identify self esteem to the individual, whether
Kotk their responsibilities as individuals and to him/herself or others
Respect: To develop an awareness of human discuss how they fulfil them. show that he/she understands the need for
dignity, especially in relation to the socially, relationships to be based on response and
mentally or physically disadvantaged. responsibility
Soci‘al Awaren;ss: To da\f?lc:q;1 an awareness of the show tiiat Hefshe uiderstinds Hhe extent to
IR RGS CAR RH LS RIS Gioaiicks which the beliefs and capacities of individuals
Commitment: To develop further a sense of contribute to the well-being of others, of society
commitment and service to others. and of the natural world
Forgiveness: To appreciate the need to give and
receive forgiveness.
Sensitivity: To learn to display sensitivity towards,
and develop an evaluative approach to religious
beliefs, practices and institutions.
Tolerance: To reflect upon and respect religion as
an important element in human experience and to
respect the rights of all people to hold, or not to
hold, a religious faith.
Ecological Responsibility: To develop a respect for
the natural world as a place shared with fellow
human beings which believers see as God's creation.
A2 Enquiry and Integrity: To develop a sense of Pupils should: The pupil can:

enquiry, openness and an understanding of human
search for truth.

be able to take responsibility for their own
learning with a sense of enquiry and personal
interest, participating in a search for truth whilst
recognising the need for openness.

raise and respond to religious questions and life
issues and give his/her own views

raise and respond to religious questions and life
issues and give his/her own views sensitively,
recognising the diversity of other responses

raise and respond to religious questions and life
issues with openness and sensitivity, recognising
the irreconcilable nature of other responses and
the resulting lack of absolutes
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Framework for Attainment:

KS3

Skills

Statutory Requirements Expectations Indicators of Achievement
51 Use of Language: To develop an articulate use of Pupils should: The pupil can:
religious language. be able to understand and use a religious understand a range of theological and technical
vocabulary of theological and technical words. words
understand and use a range of theological and
technical words
express him/herself articulately using a wide
religious vocabulary
52 Use of Sources: Further to develop the ability to use Pupils should: The pupil can:
a widening variety of primary and secondary be able to investigate using a variety of sources identify the value of a variety of sources and
SCUKCES. and recognise the importance of literature and knows how to access them
Use of Language: To explore different kinds of the creative arts as forms of religious expression. explore a variety of sources effectively
literature for example poetry, legend, parable, interrogate a variety of sources
allegory.
Creative Arts: To recognise the purpose, value and
use of the creative arts as a medium of religious
expression.
S3 Reflection: To reflect upon one's own experiences Pupils should: The pupil can:
and to consider those of others. be able to reflect on their own experience and discuss his/her own experiences and those of
Empathy: Further to develop skills of empathy; that of others and express their own thoughts others
imagination and sensitivity in relation to the feelings with confidence and sensitivity. reflect and express insights into his/her own
and experiences of others. experiences and those of others
reflect on and evaluate the impact of experiences
on his/her own development as a person and that
of others
S4 Appraisal: To listen to and evaluate the views and Pupils should:

values of others.

Evaluation: To begin to develop evaluative skills,
constructing reasoned arguments based on the
results of informed study.

Reasoned Argument: To acquire and practice the
skills of listening to alternative points of view and
of presenting their own views in a reasoned way.

be able to express their own informed opinions,
having listened to and taken account of the
views of others.

The pupil can:
express his/her opinions
express his/her own opinions with justification

express his/her own opinions and justify them in
the light of others' differing opinions
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Framework for Attainment:

KS$3 Exploration of Human Experience

Statutory Requirements Expectations Indicators of Achievement
El Spiritual Life: To reflect upon the importance to Pupils should: The pupil:
be[if.vefs atthe spiifuat Hite af prayer vl * be able to recognise and value a dimension of acknowledges the importance of the spiritual
meditation.

People of Faith: To encounter and study people of
faith in various ways.

their own and others' lives which goes beyond
the everyday and transcends the limitations of
the physical world.

dimension as an aspect of human experience

reflects on what the spiritual dimension means
to him/herself and others

responds to and evaluates the importance of the
spiritual dimension in the development of the
individual and of a society

E2 Human Qualities: To consider the value of human
qualities such as loyalty, uniqueness, tolerance and
justice.

Emotions: To consider the range of human
emotions as experienced by the children.

Daily Experiences: To evaluate personal and
shared experiences.

Pupils should:

be able to recognise and respond to shared
human experience, the importance of the
emotions and universal values.

The pupils can:

recognise the impact of life experiences on the
development of the individual

the impact
development

of life
of the

identify and discuss
experiences on the
individual

evaluate the impact of life experiences on the
development of the individual

E3 Fundamental Questions: To explore deeper
questions such as death, self-sacrifice and
commitment.

Morality: To examine their own values, beliefs and
morality.

Pupils should:

be able to consider ultimate questions and begin
to make their own responses to them,
recognising the personal nature of the beliefs
expressed

The pupil can:
identify ultimate questions and respond to them
from his/her own experience

identify and discuss ultimate questions,
recognising the diverse nature of responses
including their own

identify, discuss and evaluate the place of
ultimate questions in the development of faith
and human meaning
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Planning & Assessment:

Curriculum Examples




PLANNING AND ASSESSMENT: CURRICULUM EXAMPLES:

Year Unit Page | Mid-Term Plans Unit Outline Lesson Plans Assessment Tasks

T: God's Gift: The Incarnation* | 331 v v v v
Creation * 338 v v v v
Images of God 346 4 v
Christian Symbolism 348 v v

8: Journeying with a Purpose * | 350 v v v v
Where Faith makes a 354 v v v v
Difference*
Shabbat 358 v v
Good and Evil in the Hindu | 360 v v
Traditions

9: If God is good, why...? * 362 v v v v
Truth Claims: Who is Right?* | 367 v 4 v v
Religious Identity: Sikhism 173 v 4 v
Do this in Remembrance of | 377 v v
Me
Alms for a Living 379 v v
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MEDIUM TERM PLANNING SHEET

Year: 7 Term: Autumn 2

Unit: God's Gift: The Incarnation No of Lessons: 8

Focus:

Christmas has a biblical context. The Incarnation makes a difference in some

parts of the world.

Learning Objectives
To give pupils opportunities to know:

e that the incarnation of Jesus is linked to the Old Testament prophecies

e why Christmas is a multicultural celebration

understand:

o the theological context of Christmas and what it means for the world
e that Christmas only makes sense to believers in the context of Easter
reflect on:

e the metaphor of 'wilderness'
e the impact of the Incarnation on a waiting world

e their reactions to the poor

Plan of Lessons:

1. Jewish prophecy
2. Immanuel

3. 'The Gift'

4. The Christingle
5. The Wilderness
6. The Retablo

7. The Magnificat
8

Simeon

Questions to be raised:

What is today's wilderness?

Why does God 'so love the world..."?
How is the Christian manifesto realised?

When does sadness pierce the heart...?

Assessment Task:

What have you learned about the Incarnation?
K2 and C3 in the Framework for Attainment.

Resources:

A recording of Messiah Handel
Retablo

Christingle

CEM Teaching RE 11-16: Christmas p.26

Fantasy script
Images of the Annunciation
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Mapping the Unit

Year: 7

Title: God's Gift: the Incarnation

Time allocation: 8 x 70 minutes

Purpose:
To give pupils opportunities to reflect upon the Christian belief in the
Incarnation of Jesus and to raise their awareness of the breadth of cultural
contexts of Christianity, in considering how Latin American Christians observe
Christmas.

Outline of Lessons:

I

W

Jewish prophecy: dramatic use of the prophetic words, read around the
class in darkness. Discussion of their importance for Christians in the
context of Jesus as Leader*

Immanuel: use of Handel's Messiah to introduce this name for Jesus.
Discussion of what it means.

Guided Fantasy 'The Gift' *

The Christingle: exploration of the symbol of Christian belief about the
Incarnation. Use of John 3 v 16 : God so loved the world..
Written task: How would God feel if...?

John the Baptist: story told with questions for group discussion - what is
today's wilderness? Whose voices are crying out? Collage of pupils' own
ideas of Wilderness.

Retablo: use of a South American nativity box to explore Peruvian
celebrations of Christmas. Discussion about what Christmas means*

The Magnificat: story of the Annunciation using photographs of frescoes
of the Madonna & Child from around the world. Pupils have the words of
the Magnificat for discussion. How is this a manifesto for Christians?
How is it realised? How does it transcend cultural differences?

Simeon: story of the Presentation at the Temple, told from Simeon's
point of view.* Written task: Why does Christmas only make sense
because of Easter?

Notes:

This unit takes the exploration of Images of God from the previous half-
term into greater depth in the Christian context and creates a theological
framework for the celebration of Christmas.

This builds on what pupils have done in primary school but challenges
them in an appropriate way to develop their perceptions of Christmas.

It sets the events of Christmas within a biblical context, looking back to
Old Testament prophecy and forward to Easter, the fulfilment of the
Incarnation. The Latin American perspective invites pupils to consider
the meaning of Christmas in another culture.

Various techniques including guided fantasy, use of artefacts, and drama
are used to maximise the impact of this material.

*These lessons are planned in detail and appropriate material can be
found in the relevant chapters elsewhere in this book.

Resources:

Handel's Messiah
Retablo
Fantasy Script

Christingle: candle, orange, red ribbon, cocktail sticks and sweets

Story of Simeon: /t’s been a long wait, Lord

Photo pack of Madonna & Child frescoes in the Church of the
Annunciation, Nazareth

available on loan from the RE Resources Corner, Chapel Fields.
CEM Teaching RE 11-16: Christmas
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LESSON PLAN: Year: 7 Unit: The Incarnation Lesson: 1

Focus: Procedure/Organisation:

Prophetic voices foretelling the Incarnation hoped for by the Jews The first lesson of this unit introduces pupils to the context of the Incarnation
and uses drama to create atmosphere in the classroom.

darecl 1. In small groups brainstorm what makes a good leader. Do leaders have to
To give pupils opportunities: be born privileged? What skills do they need? How should they lead? Feed
back and explain that the unit will explore belief that Jesus was God's Son

e to know that the Jewish people had an expectant hope for a and a leader. Share the learning objectives.
Mo 2. Pupils are introduced to the prophecies which speak about the Messiah.
e to understand that Christians believe the birth of Jesus was When the pupils are familiar with the words, put the room into darkness.
foretold by the Prophets Invite each pupil in turn to read one of the prophecies aloud. Continue the

reading around the classroom, repeating the words of the seven prophecies
over and over again, until everyone has read at least twice. For maximum
e to reflect upon what gives us hope impact, the reading needs to be quiet, deliberate and dramatic. At the front
of the room have a poster of the Nativity Scene and spotlight. After several
readings switch the light onto the poster.

e to reflect upon the characteristics of a good leader

Key Questions: 3. Ask pupils to discuss how they felt sitting in the darkness and what the
What makes a good leader? words might have meant to them.
What is a prophecy? 4. Compare the Prophets' descriptions of the Messiah with earlier work on a
What do I hope for? good leader.

5. The Jews still hope for the Messiah. Ask pupils what they hope for: at
Resources: Differentiation: school? At home? In their life? What gives us all hope?

by -
Sheet The Hope Of the Jew:Sh ® questioning
Prophets e choice of prophecies tobe | Assessment/Homework:
Poster of Nativity read aloud . )
. Writing task: What gives me hope?

Spot light e support for homework
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The hope of the Jewish Prophets ...
The Lord says, "I will come and dwell in the midst of you."

(Cectiarialk 2 v 70)

"Behold, the Lovd comes With power." (zaiak 10 v 10/

"Your God reigns. Lift up your voice and sing for joy." (zaiak sz v 7 i

"The people who walked in davkness have seen a great light."

(Ssaiati o v 2)

"Those who dwelt in a land of darkness on them has light shined."

(Lsazzfi o v 2)

For a child is born, a son is given to us and his name will be
Wonderful Counsellov, Mighty God, Prince of Peace." (saiakio v &8

"Behold a young woman shall conceive and bear a son and shall
call his name Immanuel, God With us." (s > v 22
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LESSON PLAN: Year: 7 Unit: God's Gift: The Incarnation Lesson: 8

Focus: Procedure/Organisation:

The meaning of the Incarnation in the context of salvation 1. Show pupils a picture of the Russian Nativity Cross and ask them to
identify the different components. Draw out why the Nativity had been
represented in a Cross.

Targets:

2. Tell pupils the story of Mary's encounter with Simeon in the Temple
To give pupils opportunities: including Simeon's response to seeing Jesus, "... now that I have seen the
salvation planned for people I can die in peace. This Jesus is a light to
reveal the Lord's glory to all peoples;” and his prophetic words to Mary, "4
sword shall pierce your heart."

e to know the New Testament story of the infant Jesus

e to understand that for Christians the Incarnation is only
complete with reference to the Easter Story 3. Discussion in pairs using questions following the story.

e to reflect upon what might 'pierce their hearts' 4. Pupils to find out what Simeon meant by 'salvation' and his words to Mary,
focusing on the Easter Story and Christian beliefs.

- 5. Writing task: Why does Christmas only make sense because of Easter?
Key Questions:

What is it like to wait?
What does 'salvation' mean?
What are the swords that can pierce the heart?

Resources: Differentiation: Assessment/Homework:
e by -
Matily Groes e questioning Completion of writing task.

Story of Simeon
(Luke 2: 22-35)

Text books etc containing
Christian beliefs in Easter

e support for writing task
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Potential C.A.S.E. Developments

Knowledge: SACRED WRITINGS, CHRISTIAN TEACHING, MORALITY,
FESTIVALS, WORLD PERSPECTIVE

Concepts Attitudes
BELIEF IN GOD MORALITY SYMBOLISM RESPECT SOCIAL AWARENESS ENQUIRY AND
INTEGRITY
Christians believe: Its rig}Clit to Stang with the | . Even the poorest people in the | I can make a difference by: Valuing:
= Tasnsisntietlon of P;‘;if-h reed.an: P _— world can express their bellefs e understanding other | » prophecy
Godl sellishness are wrong. L and deserve to have their auliutes ;
: e The Christingle e agift

e That God so loved
the world he gave his
son.

e darkness as a symbol of
guilt
e wilderness

beliefs respected

e standing with the poor

e precious words
e faith

What difference does the
Incarnation make today?

GOD'S GIFT: THE INCARNATION

Skills

Exploration of Human Experience

USE OF LANGUAGE EMPATHY REFLECTION PEOPLE OF FAITH HUMAN QUALITIES MORALITY
Incarnation With those who: What is today's Isaiah faithfulness What do I believe
Immanuel e are poor wildemness? John the Baptist courage about;he future of the
Wilderness e receive a gift How could I change it? Mary o - \;f;hrld. ol i
Salvation e are waiting What do I hope for? Simeon determination ke ;I;)eor,? ARG
Metaphor o am inmwildenmess gﬁe“ ]c.llo I feji poo;?k Handel vision

en has sadness, like a i o inEtles
* hope sharp sword, pierced my .
e celebrate heart?
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S —

Name:

| What have you learned about the Incarnation?

What makes the celebration of Christmas different "God so loved the world that he gave his only Son..." How are the
stories of Christmas & Easter linked? You can present your ideas

9
{ around the world in any way, using words or pictures or both.
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MEDIUM-TERM PLANNING SHEET

Year: 7 Term: Summer 1

Unit: Creation No of Lessons: 7

Focus:

Creation is a mystery; Myths are attempts to explain the inexplicable. They
do not need to be literally true to express truths.

Learning Objectives
To give pupils opportunities to know:

* a variety of ancient, traditional religious myths about creation and the
C20th scientific theories

¢ how important religion is in helping some people make sense of Creation
understand:

o that throughout history, people have tried to 'explain' the creation of their
world

e the nature of myth as a making-meaning story with eternal implications/
truths

reflect on:
e what the 'truth' about creation might be for them

e where the 'truth' lies in myth
e their responsibilities towards creation

Plan of Lessons:

1. Fantasy journey into space

2. Telling of a creation story and discussion about myth
3, Scientific theories presented and discussed

4/5.  Group work - investigation into traditional myths

(eg: Jewish, Hindu, Muslim, Chinese, Aboriginal)
Group presentations and discussion

7. Assessment task

Assessment Task:

What have you learned about Creation?

K1 and E2 in the Framework for Attainment
or

K1 and Al in the Framework for Attainment.

Questions to be raised:

What do I believe about creation?
What is truth?
What is the relationship between mutually exclusive material?

Resources:

Source material on Christian, Jewish, Hindu, Sikh, Muslim and Buddhist
stories




Mapping the Unit

Year: 7 | Title:Creation Time allocation: 6 x 70 minutes

Purpose: Notes:

To develop pupils' appreciation of the mystery of Creation and help them to

understand the meaning-making nature of myth.

Outline of Lessons:

1. Fantasy journey into space to create a sense of wonder at the universe.
Creative writing: How little I am in it all!*

The unit begins by engaging pupils through the imagination and invites
them to explore the nature of myth through a number of creation stories.
The approach must be open and tentative since there are no right
answers.

The unit offers an opportunity to make effective use of drama
techniques, either by inviting groups to explore their story in dance or
mime, or narrate it dramatically. Alternatively the components of a

single story, eg the seven days of Creation from Genesis, could be put
Scientific theories presented and discussed. together in a series of tableaux.

2. Telling of a creation story, (eg: Innuit or Aboriginal myths). Discussion
about the nature of myth and how it works. Pupils need to be helped to
'interrogate’ the story by asking questions of and about it.

4. Group work on a traditional creation myth from one of the principal

religions, covering all six.* ’ _ !
= & * These lessons are planned in more detail and can be found in the

5. Group presentations or a drama activity.* relevant chapters elsewhere in the book.
6. Assessment task and discussion about the difference between literal truth

and truism.
Resources:

Palmer and Bisset Worlds of Difference WWF Blackie and Son Ltd
Ganeri Out of the Ark Simon & Schuster
Wood Creation Stories Anthology Channel 4 Schools
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LESSON PLAN: Year: 7 Unit: Creation Lesson: 1

Focus: Procedure/Organisation:

The mystery of Creation which merits awe and wonder, whatever | 1. Begin by telling pupils they are going on a journey, in their imaginations.
an individual believes Explain that after the fantasy journey, they will be asked to record their

experience in some way on paper, without talking. Remind them of the

argets: ground rules and prepare them by doing a stilling exercise.

Togtvepupils oppartunitiss: 2. Read the guided fantasy script, with music. Give time for imaginative

* to engage with the theme of the unit engagement.

* to think deeply and imaginatively about Creation 3. Bring pupils back to the classroom and, without any discussion, invite them
e to ask questions for themselves and wonder to write about or draw something from their journey.

* to consider their relationship to the created world 4. If pupils want to, they can share their recording with someone else and talk

e to develop their imaginative facilities about their experiences.

5. Explain the context of the activity and share learning objectives for the
unit.

6. Writing task: How little I am in it all.

7. Close the lesson by reading the words of Psalm 8.

Resources:
Script for the fantasy journey and gentle, relaxing music

Homework:

Find a Creation story and research the meaning of the word 'myth’, or look at
the night sky and find out the names of three of the constellations.
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LESSON PLAN: Year: 7 Unit: Creation Lesson: 4 and 5

Focus: Procedure/Organisation:

The exploration of one of a variety of different accounts of Creation Recap briefly the story already told and the discussion about scientific
theories.

Targets: Explain group-work activity to look at 6 different stories, each group
focusing on one and preparing a presentation of that story in any form to

To give pupils opportunities: the rest of the class. Use the task sheet to support the group work.

Draw out from pupils the questions that they would need to ask of a story

e to know about one Creation myth in detail I L
to understand its significance, eg

to understand further the nature of myth
What does this story tell us about the culture from which it comes?
What does it tell us about what people in the culture believe(d) about
to work collaboratively God?

How is God represented?

What does the story say about the nature of humanity?

What does the story say about the responsibility of people toward

to take responsibility for their learning

Creation?
Key Questions: Where is the truth in the story?
What is the 'truth’ about Creation? With the whole class, create a task list for the group investigation.

Where does truth lie in a myth? Group pupils and distribute resources.

How important is literal truth in the message of the myth? ; . . . .
P & it Pupils spend the remainder of this lesson, their homework time and the next

lesson on the investigation.
Resources: Differentiation: NB

It is worth looking separately at the two Hebrew stories in Genesis - the

by resource '
Palmer and Bisset, b seven days of Creation and the story of Adam and Eve.

Worlds of Difference (WWF)

Blackie & Son Ltd Assessment/Homework:

_ _ Individual research.
A selection of other material

: . ; Tou e ions assessed knowledge lit f pr ati
relating to Creation stories Group presentations assessed for owledge, quality of presentation,

communication skills, originality.
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Name:

What can you find out about Creation?

In your group you will have one religious story about Creation. What are the questions you will need to
ask about the story to help you to understand its importance to the people who believe it?

M, i ——

Your task is to present your story to the rest of the class in some way. Decide what steps you will take
to achieve it.

1.
2,
3,
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Potential C.A.S.E. Developments

Knowledge: SACRED WRITINGS - INFLUENCE OF RELIGION

Concepts Attitudes
BELIEF IN GOD THE SPIRITUAL UNIVERSALITY OF ENQUIRY AND TOLERANCE ECOLOGICAL
DIMENSION RELIGION INTEGRITY RESPONSIBILITY
Religious people believe | Creation People have always been | What is truth? There are many different | Creation has its own

Creation is the work of
the Divine in some
mysterious way.

e S awesome
e cannot be fully
understood

fascinated by Creation and
have tried to explain it
Each tradition has its own

Does Science have all the
answers?

beliefs about creation; each
one is valid in its own right
and in its context.

integrity which, for some,
is expressed in religious
images.

; Why do we need to ask/know?
e remains a mystery story.
e s asource of
meaning.
Skills Exploration of Human Experience
USE OF LANGUAGE USE OF SOURCES REFLECTION EMOTIONS FUNDAMENTAL DAILY
QUESTIONS EXPERIENCES
What is the nature of | A variety of creation | What do I believe about | awe How was the Universe created? | Everyone
myth? myths - differentiated Creation? curiosity Where is the source of life? e wonders
How does a myth | resource materials. Where is its truth for me? | fascination Where's the end? & nesds and
express truth? Why does it matter? fear exp]anation
e must find meaning
and purpose.
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Name:

What have you learned about Creation?

Using words or pictures or both, retell one creation | What do you consider to be your responsibility
myth and say where it comes from. towards Creation?

How do you fulfil it?
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Name:

What have you learned about Creation?

Using words or pictures or both, retell one creation | What is a myth and how does a myth work?
myth and say where it comes from.

What do you think is the 'truth' about creation?
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Year: 7 Term: Autumn 1

Unit:  Images of God No of Lessons: 8

Focus:

There are many images of God which people represent and use in a variety
of ways and which fill a human need

Learning Objectives
To give pupils opportunities to know:

e that there are many different ways to see God

» that people approach God in many different ways
understand:

¢ the place of objects in the lives of religious people

e the need for images of God and the purpose they serve
reflect on:

e their own ideas of God
e the most powerful images in their lives

Plan of Lessons:

Many images, one God: Hindu shrine figures
One image, one aspect of God: Ganesha
Name of Allah: prohibition of images

Why images? Moses and the Golden Calf
The Cross

The Host - being broken

Wind and Fire

Salt in Water

O 3 N (R pRs b e

Assessment Task:

What have you learned about images of God?
Cl1 and S3 in The Framework for Attainment.

Questions to be raised:

What might God be like?

Where can God be found?

How much can humanity know about God?
Why do people need images?

Resources:
Shrine figures Collection of Crosses
Plaque of name of Allah in Arabic Salt and Water

Communion wafers
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Name:

What have you learned about Images of God?

Why do some religious people need images of God? | What image of God do you have and where does
it come from?

347



MEDIUM TERM PLANNING SHEET

Year: 7 Term: Spring 2 Unit:  Christian Symbolism No of Lessons: 6

Focus: Plan of Lessons:

The majority of churches are symbolic buildings packed with symbols; | 1. What is a church? Exploration of a collection of photographs of a
exploration of them helps pupils to appreciate something of the nature of variety of churches

symbolism. 2. Symbolism of a traditional church building/unconventional church

Learning Objectives building. Discussion of what a church has to have

To give pupils opportunities to know: 3. Preparation for the visit including writing questions for themselves as

 about the symbolic features of a church building and the significant well as for the priest
elements of teaching which they express N

5. Research on identified symbols using a variety of resources
understand: 6. Assessment task: making a stole incorporating symbols into the design

* that so much of what is found in a church has symbolic significance 4Iid salkmg abanbit

e that symbols can be expressed in a variety of ways Assessment Task:

it s What have you learned about Christian symbolism?
i C3 and S4 in the Framework for Attainment.
* their ability to make use of symbols to convey what they want to say

e their use of creative techniques

Questions to be raised: Resources:

What is a church? Photographs of a variety of churches
What does a church have to say?

Why do churches differ?

348




Name:

What have you learned about Christian symbolism?

Make a design from the symbols you have|Explain your design and say why you chose it for
researched. Draw it here and then transfer it to a|the stole. Why does it have an impact?
stole for the priest to wear during worship.
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MEDIUM TERM PLANNING SHEET

Year: 8 Term: Spring 2

Unit:  Journeying with a Purpose No of Lessons: 6

| Focus:

To give pupils the opportunity to explore the concept of pilgrimage within
Islam and Christianity

Plan of Lessons:

Learning Objectives
To give pupils opportunities to know:

e the events of Hajj
* about a variety of Christian holy places

understand:

* the reasons why Muslims and Christians might visit sacred places
e the impact of pilgrimage on a believer

reflect on:

e what is a spiritual journey
* places which have spiritual significance for them

1. Muslim visitor talking about Hajj

2. Story of the man who made a good pilgrimage. Discussion:

What is pilgrimage?

3. Christian holy sites, group work with photographs

4. Making concept keyboard programme or pilgrimage game with focus
on either Hajj or Christian sites
Playing games and using concept keyboards

6. Guided fantasy, The Holy Wall or The Sacred River

Assessment Task:

What have you learned about journeying with a purpose?
A4 and E1 in the Framework for Attainment.

Resources:

Questions to be raised:

Why do some religious people visit holy places?
What makes somewhere sacred?
Is the physical journey as important as the spiritual journey?

Muslim Visitor

Photographs of Christian pilgrim sites

A3 paper for concept keyboard overlays
Trekker programme

Art materials for making game

Text of fantasy and appropriate music
Story of man who made a good pilgrimage
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Mapping the Unit

Year: 8 Title: Journeying with a purpose

Time allocation: 6 x 70 minutes

Purpose:

To help pupils to understand the essence of pilgrimage and something of what it
means to a believer.

Outline of Lessons:

1. Muslim visitor giving an account of the Hajj with an emphasis on the
reasons for going and lasting impressions. This lesson could take place at
the Mosque *

2. Discussion of the Hajj experience and the nature of pilgrimage. Story of
the man who made a good pilgrimage*

3. Group work on photographs of Christian places of worship

4, Choice of activity: making concept keyboard programme or pilgrimage

game, focusing on either Hajj or Christian pilgrim centres*
3 Playing the game and using concept keyboard programmes in groups
Guided fantasy on The Holy Wall or The Sacred River*

Discussion about the essence of pilgrimage and places that have some
spiritual significance for pupils

Resources:

Muslim visitor who is a Hajji

Photographs of Christian sites of pilgrimage
A3 paper for concept keyboard overlays
Trekker programme

Art materials for pilgrimage game

Fantasy text and appropriate music

Notes:

This unit is unusual in that it begins with a visitor, without opportunity to
prepare pupils. The idea is to give them a first hand experience from
which they might deduce something of the essence of pilgrimage.

Photographs of Christian places for group work might include sites in
Israel, Rome, Lourdes, as well as Canterbury, Walsingham and Iona etc.

Pupils can be encouraged to 'interrogate’ the pictures with questions such
as:

e Where is this place?

e What is it about it that is important?
e What are the people doing?

o What can be heard?

Making the concept keyboard programme is an activity for everyone but
its use is particularly suitable for the less able. A pilgrimage game will
take longer to produce but would be a possibility in the time allowed
with more able pupils.

* These lessons are planned in more detail and can be found in the
relevant chapters of this book.
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Potential C.A.S.E. Developments

Knowledge: INFLUENCE OF RELIGION, PRAYER

Concepts

Attitudes

BELIEFS COMMITMENT SYMBOLISM RESPECT AND ENQUIRY AND TOLERANCE
SELF-RESPECT INTEGRITY
For some people a journey For some people a of: Everyone has a right to What makes somewhere Traditions deserve to have
to a sacred place is a way of | pilgrimage is the most e ajourney have a spiritual place. sacred? their rights to a sacred
expressing their faith. Lr:p;‘r;t;;];ehfetlme e a p}ace Is the pilerimage a spiritual place respected.
P g ¢ actions. or physical experience?
JOURNEYING WITH A PURPOSE
L L L]
Skills Exploration of Human Experience
USE OF SOURCES REFLECTION APPRAISAL SPIRITUAL LIFE HUMAN QUALITIES FUNDAMENTAL
QUESTIONS
- ., Where is my 'sacred' place? | Why do some people For a journey to be a faith What is the purpose of a
a visitor . oo : A T
make such sacrifices to | pilgrimage it must have determination pilgrimage?
photographs £o on pilgrimage? significant spiritual impact. ;?'escverance T it possible wibie closto
story What is the impact of a God?
wonder

the imagination.

pilgrimage experience
on a believer?

What is a spiritual
journey?
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Name:

What have you learned about journeying with a purpose?

You can either: Or:

o design and make an activity for a concept|e design and make a pilgrimage game focusing
keyboard which focuses on pilgrimage in either| either on Islam or Christianity. You will need to
Christianity or Islam or both. You will need to| decide first what type of game 1s most
produce an overlay and a programme of| appropriate, ie:a board game or a card game or a
appropriate questions. role play game etc.

You will be assessed on:

e your knowledge of the pilgrimage itself
e your understanding of the impact of the experience on a believer
e your awareness of the spiritual aspects of the experience.

You will have the lesson and two homeworks for this task and your finished activity will be
'played' by other members of the class.
Everyone who has used an activity will be involved in assessing its success.
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MEDIUM TERM PLANNING SHEET

Year: 8 Term: Summer 2

Unit: Where Faith Makes a Difference No of Lessons: 6

Focus:

The impact of faith on a believer and the difference people can make to
society

Learning Objectives
To give pupils opportunities to know:

e about the life of a Christian who has made a difference to the world
because of his or her faith

understand:
* the power of faith in Jesus to inspire people to try and change the world

e the importance of using a variety of sources

reflect on:

» how beliefs influence the way they behave
» what they can do to change things for the better

Plan of Lessons:

1. Introduction to unit
Story of Abraham, a man of faith

& Set up individual research activity

3/4.  Individual work

5. Presentation of pupils' work and questioning

6. Discussion about faith and the difference it makes

A contemporary person of faith

Questions to be raised:

What difference does faith make?
What is the cost of a religious faith?
Which is more important, how I live or what I believe?

Assessment Task:

What have you learned about faith making a difference?
K3, C1, 82 and S4 in the Framework for Attainment.

Resources:

Story of Abraham

A variety of resources on chosen individuals including information from
the Internet

Information about Roger Jones
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Mapping the Unit

Year: 8 Title;: Where Faith Makes a Difference

Time allocation: 6 x 70 minutes

Purpose:

e To give pupils opportunities to appreciate the impact of faith on the lives of
believers

e To help pupils to take responsibility for their own learning

QOutline of lessons:

1. Tell story of faith, eg 'God tests Abraham'* or 'Pick up my bed and
walk?'* Discuss the motivating power of faith on an individual

= Set up individual research activity, focusing on one chosen Christian
person, whose life exemplifies faith in action. Discuss the framework and
share assessment criteria with pupils

3/4,  (Including homework) individual research and recording

5. Presentations of pupils' work

6. Discussion of the nature and impact of faith exemplified in the people
studied. Draw ideas together in the example of a more local person
eg: the composer Roger Jones

Resources:

Story of Abraham

A variety of resources on chosen individuals including information from the
Internet

Information about Roger Jones from Christian Music Ministries, Birmingham,
0121 783 3291 and in RE Today CEM Autumn '98

Notes:

The choice of person to be studied needs to be limited to one of five or
six. It is important to build on pupils' earlier learning and to suggest
people whom they would not have encountered before, eg: Archbishops
Desmond Tutu and Oscar Romero; Jackie Pullinger, Sally Trench, Dr
Barnado, Chad Varah, David Wilkerson.

If someone is used whom pupils are likely to have encountered before
eg: Martin Luther King, it is necessary to ensure there is progression in
their learning. A variety of resources is needed for pupils' use.

Lesson five can best be managed by grouping pupils according to their
chosen person and using key questions posed by the teacher to encourage
sharing of information and evaluation:

o What surprised you most about your chosen person?

e How did the life of express his/her faith in God?
e How did he/she respond to people's needs?

e What did he/she risk?

e Why did he/she do it?

o What difference did he/she make to society?

e What difference did he/she make to the world?

e How will your chosen person be remembered and for how long?

* This material can be found in detail elsewhere in the book.
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Potential C.A.S.E. Developments

Knowled, ge. CHRISTIAN TEACHING, INFLUENCE OF RELIGION, WORLD PERSPECTIVE

Concepts

Attitudes

BELIEFS COMMITMENT MORALITY RESPECT COMMITMENT SOCIAL
AWARENESS
Many people: Many people commit their It is right to: Respect for the I can make a difference in | I have a duty to stand

e express their religious
beliefs in the way they
live

o take risks for their faith.

lives to God and the service
of others, often at some
costs to themselves.

e live for others

e try to make the world a
better place.

disadvantaged can be
expressed in many ways
and exemplified in
people of faith.

my life if I think of others
before myself.

up for and support
anyone who is in
need.

WHERE FAITH MAKES A DIFFERENCE

Skills

Exploration of Human Experience

USE OF SOURCES REFLECTION EVALUATION PEOPLE OF FAITH | HUMAN QUALITIES MORALITY
Use of: What difference do I make? | What is the impact of a life of eg: faith What do I believe
ith?
o story Whom do I live for? Kt e Desmond Tutu commitment st - -
i 1 responsibilities to
) ) ) How does one person’s life — N
e variety of information make a difference? e (scar Romero evotion people’
e local knowledge e Jackie Pullinger selflessness Do I value people for
i only what they can
altruism

¢ Sally Trench
e Chad Varah

a genuine love of people

give me?
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Name:

What have you learned about faith making a difference?

You have chosen a person of faith to study.

Find out:

e something about his or her life

e what made the person choose to follow Jesus

e on which of Jesus' teachings this person based his or her life
e  how he or she put those Christian ideals into practice

e  what difference it made to his or her life

e  what difference he or she made to the world

[lustrate your work and add some reflective comments about how you could change things for the
better.
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MEDIUM TERM PLANNING SHEET

Year: 8 Term: Any

Unit: Shabbat No of Lessons: 7

Focus:

The Jewish celebration of sacred time each week and how it contributes to
Jewish identity

Learning Objectives
To give pupils opportunities to know:

e about the celebration of Shabbat

* about the influence of religion on Jews, particularly at times of great
suffering

understand:

» what Shabbat expresses about Jewish beliefs about God

e the importance of objects and ritual especially in times of uncertainty and
fear

reflect on:

¢ how Shabbat has helped to make the Jews who they are
e what makes them who they are
e their most important objects

Plan of Lessons:

1. Sacred time: celebrating Shabbat in a concentration camp
Kiddush: sanctification

Challah: manna from heaven

Why Shabbat? : biblical injunction

Havdalah: sweetness

What Shabbat means to Jewish people

By A ke b

Assessment

Questions to be raised:

How do I use my time?
Where is the sweetness in my life?
How do I know who I am?

Assessment Tasks:

What have you learned about Shabbat?
S3 and S4 or C3 in the Framework for Attainment.

Resources:

Shabbat candles, Kiddush cup, Callah Cover, Havdalah candle, Spice box
Video: Schindler's List
Photographs of Yad Vashem
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Name:

What have you learned about Shabbat?

Either: Write about the importance of Shabbat to Jewish
people, explaining how it helps them to know who they
are.

Think about:

e the weekly nature of the celebration

the objects that are used and what they represent

the traditions and links with the past

the way Jews struggled to keep the day with joy even
in the darkest times

why Jewish people want to remember still today.

Finish off by writing about what it is that makes you who
you are.

or: Draw each of the objects used in the celebration of

Shabbat and write about why each one is important.
Think about:

e what each object represents
e how it is used
e how it links Jewish people to the past

without these

e why it was important to celebrate even
objects in the darkest of times

Finish off by drawing and writing about the most
important object in your life.
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MEDIUM TERM PLANNING SHEET

Year: § Term: Autumn Unit: Good and Evil in the No of Lessons: 7
Hindu Traditions
Focus: Plan of Lessons:

The potential of a religious story to confront and resolve the ultimate
question of good and evil and the opportunities it offers to develop pupils'
understanding through drama

1. The story of Prince Rama: a Battle between Good and Evil

)

Learning Objectives
To give pupils opportunities to know:

¢ in some detail the story of Prince Rama
* how Diwali is celebrated as a festival of light by Hindus

understand:

e that some Hindus believe that God is in everything and everyone,
whether good or evil

 how the characters in the story represent the forces of good and evil
* that for some people role models can be found in a religious story

reflect on:

e how it might feel to fight evil
e the value of human qualities, eg loyalty

. )drama activities using the story

)

h

. Rama and his duty: Incarnation of Vishnu

o}

. Ravana and his purpose: the dark side of Brahman

7. Assessment task

Assessment Task:

What have I learned about Good and Evil in the Hindu traditions?
K1 and C3 in the Framework for Attainment

Questions to be raised:

What is the essential difference between good and evil?
How do you know?

Resources:

diva lamps
the story of Rama and Sita
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Name:

What have you learned about Good and Evil in the Hindu Traditions?

Represent in words or pictures each of the characters in the story of Prince Rama, placing them inside Brahman, according to how good or evil you think they are.
Using the story, explain your reasons for placing characters where you have put them.
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Where does this story come from and what does it say about Hindu beliefs about God and good and evil?
What connections can you make with other Hindu stories involving good and evil?
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MEDIUM-TERM PLANNING SHEET

Year: 9 Term: Spring 1

Unit:  If God is good, why...? No of Lessons: 6

Focus:

Making sense of suffering in the context of biblical stories of great suffering,
particularly the crucifixion

Learning Objectives
To give pupils opportunities to know:

e four Bible stories, one from the Old Testament and three from the New,
and something of their importance to believers today

e more about the death of Jesus in the context of his contemporary world
understand:

e something of what Christians believe about the nature of God and of
suffering

 the relevance of the Easter events to those who suffer today

reflect on:

¢ their own responses to suffering
e where the world suffers most

Plan of Lessons:

1. 'If God were good ..." the story of Job

2. No defence? The trial of Jesus

3. God paying the price

4. Stations of the Cross

5. Choosing to suffer: Dietrich Bonhoeffer
6

Assessment task: 'If God were good ...

Questions to be raised:

Why is there suffering?
If there is a God, why doesn't God prevent suffering?

Assessment Task:

What have you learned about Christian responses to suffering?
C1 and E3 in the Framework for Attainment.

Resources:

Misereor Stations of the Cross, Cafod
Illustrations of paintings of the Crucifixion
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Mapping the Unit

Year: 9

Title: If God is good, why....?

Time allocation: 6 x 70 minutes

. Purpose:

To give pupils opportunities to consider suffering in the context of Christian
beliefs about God and to deepen their understanding of the theological meaning
of Easter

Lessons:

Ls

Introduce the quotation from C. S. Lewis: If God were good.." as a
context for a discussion of the problem of suffering. Tell the story of Job
Why does it have to hurt so much? *

The trial of Jesus: use the story to consider the reasons for Jesus' death
and to reflect on how suffering often relates to injustice. Role play the
trial scenes. *

God paying the price: use fine art to explore the suffering of the
Crucifixion and the Christian belief that God suffers with humanity. *
Stations of the Cross: use the Misereor Stations posters to stimulate
pupils' thinking about how God might suffer with the world in a specific
South American context. *

Choosing to suffer: tell the story of Dietrich Bonhoeffer, a man who
believed God is good and suffered as a result.

Assessment task: writing task 'If God were good...'

* Lessons planned in detail elsewhere in the book.

Notes:

This unit brings together material from a number of chapters. It seeks to
help pupils to explore the meaning of the Easter events through a variety
of approaches, principally illustrating Christian beliefs about suffering.
The material could be used in different ways, including encouraging
pupils to make their own Stations posters (See p. ). These lessons build
on the unit 'God's Gift' in Year 7 and could be used in the first half of the
Spring Term before pupils go on to look at Easter.

If God were good, he would wish to make his creatures
happy and if God were almighty, he would be able to do
as he wished. But the creatures are not happy.
Therefore, God lacks either the goodness or the power,
or both.

C. S. Lewis

Resources:

The Misereor Stations of the Cross: Cafod

Illustrations of fine art representations of the Crucifixion (available for
loan from the RE Resources Corner, Chapel Fields Centre)

Background reading: 'Dealing with the Dark Side' by
Elizabeth Templeton in Resource, Vol 20:1 Autumn 1997 CEM
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Name:

What have you learned about Christian responses to suffering?

C. S. Lewis said, "If God were good, he would wish to make his creatures happy and if God were
almighty, he would be able to do as he wished. But the creatures are not happy. Therefore, God lacks
either the goodness or the power, or both.” How would a Christian respond to these words? How do
you respond to them? You can present your ideas either visually or in words or both. Do your planning
here:
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LESSON PLAN: Year: 9

Unit: If God is good... why? Lesson: 5

Focus:

Procedure/Organisation:

' Dietrich Bonhoeffer, a man who chose to suffer because of his faith U ’_The -teacher infrodilces pupilsitoitheilifeiof DistrichiBonhocHer jset in
its historical context.
Targets: Bonhoeffer offers an example of a Christian theologian who put his
! : i beliefs and convictions into practice with the result that he lost his life.
To give pupils opportunities: In opposing the views of National Socialism in Germany he became
e to know the story of Bonhoeffer involved in an assassination plot on Hitler. He was arrested and
) _ imprisoned in 1943 and executed in Flossenburg concentration camp in
¢ to understand that the cost of Christian discipleship might April 1945.
4 involve suffering . : _ _
2 The pupils are given a selection of quotations of Bonhoeffer and asked
o to reflect on how far they would be prepared to suffer for to identify and talk about those which show his Christian beliefs about
their beliefs discipleship and suffering.
There is a moral dilemma in this material which is worth discussing:
. When is it right to kill someone?
- . How far did Bonhoeffer have right on his side?
Key Questions: _ ) _ _ )
What is the price of faith and integrity? 3. Pupﬂs_are _aslfed to write an oblt'uary for Bonhoeffer which, while
S reflecting his life, dwells on his choice to suffer.
How much suffering is justified? )
4. Pupils are invited to reflect upon who or what they would choose to
suffer for.
Resources:
t Quotations of Bonhoeffer which can be found in E Robertson (ed)
Dietrich Bonhoeffer, Selected Writings 1995 Fount
Assessment/Homework:

A Constant No Compromise, The Story of Dietrich Bonhoeffer
1983 Religious and Moral Education Press

In asking pupils to write Bonhoeffer's obituary they should be encouraged to
reflect on the Christian understanding of discipleship and suffering.
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Potential C.A.S.E. Developments

Knowledge: SACRED WRITING, FOUNDER OF FAITH, INFLUENCE OF RELIGION
WORLD PERSPECTIVE, FESTIVALS

Concepts

Attitudes

BELIEF IN GOD SPIRITUAL COMMITMENT RESPECT & SELF ENQUIRY & TOLERANCE
DIMENSION RESPECT INTEGRITY
Christians believe in The question of For many people the | Everyone has arightto: | Why do people suffer? | Beliefs about the reasons for

God:

e knows and
understands suffering

e suffers with
humanity

suffering cannot be
understood totally in
physical terms or as
cause and effect.

question of suffering is
addressed through their
faith.

e justice
e have their suffering
recognised

o keep their dignity
even in suffering

Where is God in the
suffering of individuals,
nations, the world?

suffering deserve to be respected.

Religion is the only source of hope
for some people.

IF GOD IS GOOD ... WHY?

Skills Exploration of Human Experience
USE OF LANGUAGE EMPATHY CREATIVE ARTS HUMAN QUALITIES EMOTIONS FUNDAMENTAL QUESTIONS
martyr with those who: The most profound ideas, | faith fear Why is there suffering?
Liberation Theology e suffer 1ncl1}1)ding fﬁllgl(:ius ones, | strength courage How might God suffer with the world
salvation e have to watch others ff?:uafl SRR resoluter%ess despair today?
righteousness suffer My ide};s can be self-sac?mﬁf:e hope And how might it make a difference?

o are treated unjustly | expressed visually. ::Egﬁlna:;zn

e di

e enduring hope
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MEDIUM TERM PLANNING SHEET

R Year: 9 Term: Summer 1 Unit: Truth Claims: Who is right? No of Lessons: 6
Focus: Plan of Lessons:
’_Fhe nature ot_‘ truth claims, thfalr origins in 3 ot_‘ the worilds rehgmn_s and the 1. Faces and places: At home in Jerusalem.
implications in terms of conflict when such claims are linked to territory
2. 4000 years of faith and stories: Jewish Jerusalem.
] Learning Objectives 3. A miracle on the mountain: Islamic Jerusalem.
To give pupils opportunities to know:
} _ _ _ . 4. Two empty tombs: Christian Jerusalem.
e more about the city of Jerusalem and its place in the faith of Jews, .
Christians and Muslims 5. What is religious truth?
e what the three religions teach about peace 6. Is it Shalom, Salaam or Peace?
understand: Assessment task

e the impact of religious buildings as symbols of religious truth
e why diverse claims to truth and territory frequently lead to conflict

Assessment Task:
reflect on:

What have you learned about truth claims?

e the nature of religious truth and how it is expressed K3 and A2 in the Framework for Attainment

e the values (truths) by which they live

Questions to be raised: Resources:

Where do truth claims originate? Photographs of Jerusalem

What is religious truth? Song: Jerusalem the Golden on cassette: Discovering Israel in Song
Whose city is Jerusalem? Doco Media Ltd Israel
Where is God in Jerusalem?
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Mapping the Unit

Year: 9 Title: Truth Claims: Who is Right?

Time allocation: 6 x 70 minutes

Purpose:

* To give pupils opportunities to consider issues of religious truth, the diversity
of claims and the outcome of irreconcilable beliefs in a modern context.

* To keep pupils' thinking open and help them to evaluate the impact of fervent
faith on believers' lives.

Outline of lessons:

1. Introduction through group work, using a collection of photographs of people
of Jerusalem. Story of The Ninth of Av and discussion*

2. The Temple as the focus of Jewish faith for 4,000 years, Solomon's Temple,
the Second Temple and now only the Wailing Wall. Writing task: 'In touch
with the past and the future', using photograph of worshippers at the Wall.

3. The story of Muhammad's Ascension. Investigation activity in pairs to
research the establishment of the Dome of the Rock and El Agsa Mosque

4. Group activity using photographs of the Holy Sepulchre and the Garden

Tomb, alternative sites for the Crucifix and Resurrection of Jesus. Textual

| analysis for clues as to which it might be and discussion about why it might
' matter.

5. Paired task: to represent in some way the truth claims made about Jerusalem
and to evaluate them. Discussion about the nature of religious truth.

6. What is the hope of peace as it was exemplified in Yitzak Rabin and now?
Discussion using photographs of the memorial to the late Prime Minister.
Assessment task.

Resources:
Photographs of people and places in Jerusalem. Story 'The Ninth of Av'

Song: Jerusalem the Golden on cassette: Discovering Israel through Song,
Doco Media Ltd, Israel

CD: Pathway through Jerusalem Soft Key from Software Warehouse

Notes:

This unit begins concretely with a focus, through photographs, on the
people of Israel and a story which raises the crucial issue of claims to
holy ground. It comes to a more general consideration of the nature of
such claims and ends in a discussion about efforts for reconciliation and
peace, set in the context of the inscription on the memorial to Yitzak
Rabin:

'The Peace is His Will'
Questions worth pursuing in the discussion include:
Whose city is Jerusalem?
Why?

Why do you think Jerusalem has always been a focus of religious
conflict?

Why do different beliefs cause conflict and tension?

What is religious truth?

Can one person's religious truth ever accommodate another's?
How could the conflicting truth claims be reconciled?

Who has the will for peace?

Where is God in Jerusalem?

* This lesson is planned in detail elsewhere.

As an on-going record of the work in this unit, pupils build up a mind
map, adding to it after each lesson.
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LESSON PLAN: Year: 9

Unit: Truth Claims: Who is Right? Lesson: 3

Focus:

The Muslim claim on Jerusalem

Procedure/Organisation:

1% Begin by giving pupils, in small groups, a photograph of the Western
Wall, surmounted by the Dome of the Rock. Invite them to identify

Targets:

To give pupils opportunities:
e to know the story of Muhammad's miraculous journey

e to understand the importance of the Dome of the Rock and the El
Agsa Mosque to Muslims all over the world

e to consider the impact of those two buildings on the rest of
Jerusalem

e to raise questions for themselves about truth claims

e to work collaboratively

aspects of the scene they recognise. Draw attention to the golden
dome and invite suggestions as to what it might be.

Tell the story of Muhammad's Ascension (The Mi'raj).

3 Invite pupils to share their reactions to the story in group discussion.
@ What do you think Muslims believe about this story?
. What impact might the story have on beliefs about Jerusalem?
e Where would you like to go on a winged horse?
® What would you say to God if you were on the other side of a
curtain?
o What questions does the story raise for you?
4. Give groups a selection of information about the Dome of the Rock

Key Questions:

Who owns Jerusalem?

What is the impact of a miracle story?
How important can a building be?

and the El Agsa Mosque. Invite them to find out all they can about the
buildings, their history etc.

Collect together the information.
6. Finish by looking at a photograph of the skyline of Jerusalem.

Resources:

A travel guide to Jerusalem

Ahmad Muhammad Ashraf, from the Muslim Printers and Bookshop
Photographs available on loan from Chapel Fields Centre

o What is the impact of the golden dome on the city?
. If you lived there how would it make you feel?
% Who owns Jerusalem?

Homework:

Add to the mind map, 'Jerusalem'
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LESSON PLAN: Year: 9

Unit: Truth Claims: Who is Right? Lesson: 6

Focus:

The possibilities of peace and reconciliation

Procedure/Organisation: I

1. Begin by looking at the words of Avi, a Jewish man:

Targets:

To give pupils opportunities:
e to know about the peace efforts of Prime Minister Rabin

* to understand the impact of his assassination on the hopes for
peace

e to complete an assessment task

All Israel lost a hope when he died. He was a symbol of peace. Everyone
trusted him. He made us feel something could be different in this
world, our world.

2 Discuss the words. Tell the story of the life and death of Yitzak Rabin
and of his efforts for peace.

3 Show pupils a poster of his memorial in the Square of the Kings of
Israel in Tel Aviv. Discuss the inscription:

The Peace is His Will.

S il s s o i b o aima Ea o

4. Invite pupils to discuss in groups their responses to the material in the
unit, using the questions on the Mapping the Unit sheet.

Complete the assessment task.

6. If time permits, finish the lesson by returning to Avi:

Key Questions:

What is the price of peace?

What is the hope for peace?

Whose responsibility is it?

What difference could one person make?

The saddest thing is that there are still people who think the assassin
was right. They saw Rabin giving away land that belonged to Israel.

Resources:

Poster of Rabin's memorial, available on loan from the RE Resources
corner at Chapel Fields Centre

Information about Yitzak Rabin on the Internet

Access to an obituary and press reports of his death could be made
through CD Rom The Times for 1994
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Potential C.A.S.E. Developments

Knowledge: INFLUENCE OF RELIGION, MORALITY

Concepts

Attitudes

BELIEF IN GOD

MORALITY

SYMBOLISM

ENQUIRY AND
INTEGRITY

FORGIVENESS

TOLERANCE

Some people believe
religious truth is
expressed through
particular buildings in
certain places.

When is it right to allow
issues of religious
identity and truth claims
to override all other
considerations?

Buildings can have a
highly charged symbolic
significance to believers.

What is religious truth?
Where is God in Jerusalem?

Forgiveness is a
pre-requisite of peace and
reconciliation.

Everyone has a right to have
his/her truth claims
acknowledged in the quest
for peace.

TRUTH CLAIMS - WHO IS RIGHT?

Skills

Exploration of Human Experience

USE OF SOURCES EMPATHY EVALUATION HUMAN QUALITIES FUNDAMENTAL DAILY EXPERIENCES
QUESTIONS
: i - ; s Why will some people
Visual. with those: Who has the greatest o devotiontoa religious Y : i What are the values (truths)
_ o whose truth claims | claim on Jerusalem? sadition & sacrifice ;hem;glves in their | py which I live and why?
Sudiony are not recognised Why is it such a focus of : DHESUILOL MR
e who are confined conflict? o faith
within their own
belicfs. ¢ hopefulness
e commitment
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Name:

What have you learned about truth claims?

Choose two of the religions which make claims on | Where does religious truth come from and how is
Jerusalem and explain why the city is sacred to | it expressed?

them.
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MEDIUM-TERM PLANNING SHEET

Year: 9 Term: Spring 1

Unit:  Identity - Sikhism No of Lessons: 7

Focus:

For devout Sikhs, faith is central to their lives and is expressed through
symbolic objects and strong ideals

Learning Objectives
To give pupils opportunities to know:

e something of what Sikhs believe about God and how those beliefs are
expressed
understand:

e the influence of religion on the lives of committed Sikhs

e the importance of symbolic objects and actions in the context of the
Sikh faith

reflect on:

e their own responses to the ideals of Sikhism
e the place of symbolic objects in their own lives

Plan of Lessons:

What makes someone a Sikh? (Introduce the assignment.)
Where is the authority for Sikhs?

How do Sikhs know who they are?

What are their role models?

What holds the community together?

Where do they worship? (visit)

=1 oy wh 4 2 e

How does religion impact on life? (Visitor.)

Assignment completion.

Questions to be raised:

What makes a person faithful?
What would I be prepared to die for?

Assessment Tasks:

Sikhs are what they believe ... how far is this true and why?
C1 and S3 in the Framework of Attainment.

Resources:

Sks
Wallhanging
Khanda badge

Video of Golden Temple
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Mapping the Unit

Year: 9

Title: Religious Identity: Sikhism

Time allocation: 7 x 70 minutes

Purpose:

¢ To build on pupils' earlier learning of Sikhism.

¢ To look in greater depth at the importance of religion in the formation of an

identity, using the experience of Sikhs.

Outline of Lessons:

1.

What makes a person a Sikh? Tell the stories of Bhai Ghanava, the water
carrier, who ministered to the enemy in battle and of Bhai Nandlal who
gave food to Guru Gobind Singh in disguise. Discussion in pairs and
whole class. Activity: to drawn up a profile of a "True Sikh'.

Sikh naming ceremony and the authority of Guru Granth Sahib.
The founding of the Khalsa. The story of Baisakhi (using the 5 K's).

The formation of an identity: from pacifism to soldier-sainthood, the
Gurus. (using a wall hanging of Golden Temple).

The identity of a Community: The Gurdwara and the Langar. (Including
preparations for a visit).

Gurdwara visit. *

Sikh visitor: How my religion tells me who I am. *

Notes:

This unit provides a rich resource for a consideration of the influence of
external factors on the development of religious identity.

Pupils will also be given a much needed opportunity to reflect upon their
own identity, and the influences which contribute to it, which may or
may not be religious.

The homework for this unit could be an extended piece of writing
focusing on identity through commitment to Sikhism (including some
use of the CD Rom Aspects of Religion) and the identification of at least
two questions to put to the Sikh visitor.

*These lessons are planned in more detail and appropriate material can
be found in the relevant chapter.

Resources:

4 of the 5 K's: kirpan, kara, kaccha, kangha

Wall hanging of the Golden Temple

Sikh visitor, Access to a Gurdwara

CD Rom 4spects of Religion

For the stories of Bhai Ghanava and Bhai Nandlal, see Dargue Assembly
Stories Round the World, Oxford p172

For the story of Baisakhi, see Wood et al Dimensions in Religion: Times
and Seasons, Nelson, p.70




Potential C.A.S.E. Developments

Knowledge: FOUNDERS OF FAITH

Concepts

Attitudes

BELIEFS COMMITMENT SYMBOLISM RESPECT & SELF ENQUIRY & SOCIAL AWARENESS
RESPECT INTEGRITY
Sikhs express their beliefs | Many Sikhs want their of: Sikhs believe all are equal. | Valuing: Faith can be expressed

through:
e what they wear
e their attitude to others

e eating with anyone

identity to be obvious from
what they wear.

e objects (4 of 5 K's)
e dress (turban)

e action (Amrit
ceremony)

e cating together.

Everyone deserves to be
treated equally.

o religious identity
e community

e cquality

o fajthfulness

through care for each other
and also for the person
who is unknown.

SIKHISM: RELIGIOUS IDENTITY

Skills

Exploration of Human Experience

USE OF SOURCES

REFLECTION APPRAISAL PEOPLE OF FAITH HUMAN QUALITIES FUNDAMENTAL
QUESTIONS
textual sources What makes me who [ am? | Evaluate the impact of Bhai Ghavana a sense of identity Who am 1?7
ICT How do I show who I am? thg{on on a person's Guru Nanak commitment What would I commit my
oral (visitor) How do I respond to ; collly. Guru Gobind Singh faithfulness life to?
Tom:

experiential (Gurdwara)

people who are different?

e listening to visiting
speaker.
e access to CD Rom.

the visitor.

openness to others
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Name:

What have you learned about Identity: Sikhism?

The assessment task for this unit is an assignment which will be completed for homework over the
half-term. The fitle is: Sikhs are what they believe. You need to think about how far this is true and
why. Your task is to explain and evaluate the relationship between a Sikh's beliefs and his or her
lifestyle and actions. You need to have an introduction and to come to your own conclusions.

Add a final section which focuses on yourself. How far could it be said of you, that you are what you
believe?

Present your work as an illustrated project. It is up to you how long it is but it must reflect the effort of
six weeks' homework.

It will need to be given in on

You will be assessed on:

¢ your knowledge and understanding of Sikhism and of its influence on the identity of Sikhs,

¢ your ability to reflect on and evaluate the impact of beliefs on yourself and other people,
¢ the quality of your presentation.
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MEDIUM-TERM PLANNING SHEET

Year: 9 Term: Summer 2

Unit: Do this in Remembrance of Me' No of Lessons: 6

Focus:

Beliefs and practices in the celebration of the Eucharist in a variety of
different denominations

Plan of Lessons:

1. Do this in remembrance of me'. Story of the Last Supper. Preparation
for the unit

Learning Objectives
To give pupils opportunities to know:

e the differences between Christian denominations in interpretation and
celebration of the Eucharist

e that for all who celebrate, the context for the Eucharist is the death and
resurrection of Jesus

understand:
e the beliefs which underpin the celebration of the Eucharist in at least

three different denominations and the divisions they cause
e the symbolism of the words and actions in those celebrations

reflect on:
e the impact and significance of the words of institution

o the possibilities for Christian unity
e how effectively they used the resources open to them for this work

Contacting churches and preparing a recording sheet for visits
& 4. Visits to churches of different denominations

Writing task: (assessment sheet) and discussion

o »owoN

Christian unity. The Road to Emmaus story

Assessment Task:

What have you learned about the words, 'Do this in remembrance of me'?
K2, C3 and S4 in the Framework for Attainment.

Questions to be raised:

Why are these words important?
Which is the most important?
Why do interpretations differ?

How do the words unite and divide people?

Resources:

Telephone directories
Access to a telephone
Churches in the local community
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Name:

What have you learned about the words: 'Do this in Remembrance of Me'?

Explain how these words link Christians today with
the events of Easter and why they are central to the
worship in many churches.

In what ways do these words unite but also
divide Christians?
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MEDIUM-TERM PLANNING SHEET

Year: 9 Term: Summer 2

Unit:  Alms for a Living No of Lessons:

Focus:

The Buddhist monk's alms bowl symbolises his renunciation of the world
and his own ability to make choices. This is set in contrast to pupils' lives in
an acquisitive, materialistic culture.

Plan of Lessons:

The alms bowl: fantasy journey
The Buddhist monk and the Eightfold Path

Learning Objectives
To give pupils opportunities to know:

e about the life and influence of the Buddha

e how a Buddhist monk expresses his commitment to a rigorous life of
faith
understand:

e the significance of the alms bowl to the monk

e how religious belief can be expressed in renunciation of the self and the
world

reflect on:

e the extent to which renunciation of the world might make someone a
better person

e what they could not bear to give up

Giving up the world: The Ascetic's Lifestyle
The Buddhist monastery
A teacher's example: Siddartha Gautama - The Buddha

OV AL

All you need: fantasy journey
Assessment activity

Assessment Task:

What have you learned about 'Alms for a Living'?
C3 and S4 in the Framework for Attainment

Questions to be raised:

What is the point of giving up everything?
How would it feel to be completely dependent?
Which object symbolises my way of life?
What would make me a better person?

Resources:

Alms bowl or photographs
Photographs of monks on alms round
Believe it or Not video, cassette 2
Shrine figure of the Buddha
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Name:

What have you learned about 'Alms for a Living'?

Why 1s the alms bowl such a powerful symbol of the | What is the point of renouncing the world?
lifestyle of the Buddhist monk?
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Examples of

Pupils' work interpreted




Example of pupil's work interpreted

Name:

Elizabeth

Year: 7

Unit: God's Gift: The Incarnation

Learning objectives to be assessed:
To give pupils opportunities to:

know why Christmas is a multi-cultural
celebration

understand that Christmas only makes
sense to believers in the context of
Easter

What have you learned about the Incarnation?

Elizabeln,
(%)

Framework for Attainment reference:
K2 and C3

Expectations:
Pupils should:

know about the development of
Christianity as a multi-cultural faith
and its associated teaching, as
expressed through different
denominations and traditions, world-
wide

be able to understand and interpret the
symbolism of religious objects, stories
and traditions

What makes the celebration of Christmas different
around the world?

Reople caleloroxe LR UaD old
OOk tne ootk Tbouu%/h'
thoy cokeprate 1 O Utk
Wwouy e {0 DRIsLn. L NowR
prenents ond. puk Up decor=

cuor, and Lue Nowe o 5pecw~l
meok . Thin v Chrbimans

"God so loved the world that he gave his only Son... "How are the
stories of Christmas & Easter linked? You can present your ideas
in any way, using words or pictures or both.

Tepwd Wwons born on tna 2 O

Decamber, ~
He culod oD DR oS ok Eordtes .

Feople houghk ne woon oo Yo

8. Rech RibPondor biood

Notes:

Recognises that there are differences but offefs no explanation. Uses
the Christingle to show something of the symbolism of the story.

Statement:

Knows that Christianity and its teachings are influenced by culture and
can identify the symbolic significance of the story of the Incarnation.
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Example of pupil's work interpreted

Year: 7

Name: Jason

Unit: God's Gift: The Incarnation

Learning objectives to be assessed:

To give pupils opportunities to:

e know why Christmas is a multi-cultural
celebration

e understand that Christmas only makes
sense to believers in the context of
Easter

Framework for Attainment reference:
K2 and C3 '

Expectations:
Pupils should:

e know about the development of
Christianity as a multi-cultural faith
and its associated teaching, as
expressed through different
denominations and traditions, world-
wide

e be able to understand and interpret the
symbolism of religious objects, stories

Sﬂ&oﬂ

-
What have you learned

about the Incarnation?

What makes the celebration of Christmas different

around the world?

_H’ depencls on Tha '}jpe 05 Couﬂ*y.

H+ moy dopand- 1§ T 15 @ wea ny

caunffj becavse. poor people A pear

Coufl-h"js may net  be able to afford
Sancy  decerations The retable was

| made Ey people.  1a Feru - ﬂlej

weig Plck—lll? "Sru,‘l' jfom
and Czlebfa‘fv:j n o di&§esant

! ha]ve§

cacktus ‘5

| je_ws oS

"God so loved the world that he gave his only Son..."How are the
stories of Christmas & Easter linked? You can present your ideas
in any way, using words or pictures or both. Hom

bern o

ibe the  peopll

Groch

and traditions
Notes: Statement:
Understands there are differences, but limits the explanation to one Can identify the symbolic significance of the story of the Incarnation but

factor which has no bearing on culture. Expresses a fundamental
aspect of Christian teaching but does not relate it to the links between

Christmas and Easter.

by culture.

has a limited knowledge of the ways in which Christianity is influenced

383




Example of pupil's work interpreted

Year: 7

Name: Rachel

Unit: God's Gift: The Incarnation

Learning objectives to be assessed:

To give pupils opportunities to:

* know why Christmas is a multi-cultural
celebration

e understand that Christmas only makes
sense to believers in the context of
Easter

Framework for Attainment reference:
K2 and C3

Expectations:
Pupils should:

e know about the development of
Christianity as a multi-cultural faith

and its associated teaching, as
expressed through different
denominations and traditions, world-
wide

e be able to understand and interpret the
symbolism of religious objects, stories
and traditions

Bachol

What have you learned

about the Incarnation?

What makes the celebration of Christmas different
around the worid‘?r

loubisre . Those oo b {ood , muatt ond
i tha s ot ppiss TSty of S

%

"God so loved the world that he gave his only Son... How are the
stories of Christmas & Easter linked? You can present your ideas

in any way, using words or pictures or both. .
[ s

Je

MMWW Jrrstions
beltewne Jeaus wan BoTN so e couid dua and
Saure N people . Al Fosberhe cliod  and
o0 a[oun .

Notes:

Recognises that throughout a variety of different cultural expressions
the story stays the same. Expresses symbolically the meaning of
Incarnation and links it explicitly to the Easter story.

Statement:

Can discuss ways in which the story of Christmas transcends cultural
differences and is beginning to interpret the symbolic significance of the
story of the Incarnation.
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Example of pupil's work interpreted

Year: 7

Name:

Alistair

Unit: God's Gift: The Incarnation

Learning objectives to be assessed:

To give pupils opportunities to:

know why Christmas is a multi-cultural
celebration

understand that Christmas only makes
sense to believers in the context of
Easter

Framework for Attainment reference:
K2 and C3

Expectations:

Pupils should:

know about the development of
Christianity as a multi-cultural faith
and its associated teaching, as
expressed through different
denominations and traditions, world-
wide

be able to understand and interpret the
symbolism of religious objects, stories
and traditions

Hlastau

What have you learned

about the Incarnation?

What makes the celebration of Christmas different
_around the world?

reh as cws.They mMay have

d«ﬁ%mt lewrguages or clothes
o,no\r*wsrc ﬂ\gﬂQIEGJQbObr@
'CLU over Eha tord ahak Jesss

buth e.g. the etablo un pecc b
‘S}nmpoqoﬂ N peru @ lebbing Christas

"God so loved the world that he gave his only Son..."How are the
stories of Christmas & Easter linked? You can present your ideas
in any way, using words or pictures or both.

Chevseoans befve Ehok lescs
Lbos Porn o ole. He bwk
Cn l‘{r\@! Cf b‘lcb:an ey tman @0‘74
ancl Bz

Notes:

Identifies several cultural features which vary, although does not use
the word 'culture’. Sums up the links between Christmas and Easter

economically but effectively.

Statement:

Incarnation.

Can explain the influence of culture on Christian teaching and is
beginning to interpret the symbolic significance of the story of the
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Example of pupil's work interpreted

Year: 8

Name: Melissa

The Epic Stoy Fom The Ramayanad .

Unit: Good and Evil in the Hindu
Traditions

Learning objectives to be assessed:

What have I learned about the Good and Evil in the Hindu T. raditions?

* to know in some detail the story of
Prince Rama

¢ to understand how the characters in the
story represent the forces of good and
evil

As GOOD as
it is possible
o be

Framework for Attainment reference:
K1 and C3

CHuyy

WHAEERA

Expectations:
Pupils should:

e be familiar with a range of texts, have a
repertoire of religious stories and be able
to recognise their sources

* be able to understand and interpret the
symbolism of religious stories and

or cvil you think they are.

and good and cvil

Represent in words or piclures cach of the characters in the story of Prince Rama, placing them inside Brahman, according to how good

Using the story, cxplain your reasons for placing characters where you have put them, What does this say about Hindu beliefs about God

As
anyone
be

EVIL as
could

A

; ey
i St ~ e
v v e

L3
" 3
Jy Yig. o
¥lony wnaven®Y EMypavaer

traditions

Notes:

A full and conscientious response. Has extended the task, completing
it in her own time. Gives a descriptive account of the character roles
in the story and makes literary rather than religious connections
between stories. Misinterpreted the instructions, but has adapted the
task to present her ideas visually in a symbolic way. Knows the story
is about good and evil, but does not explore or explain religious ideas.

Statement:

Can retell a range of Hindu stories, knows their source and is able to
identify the symbolic significance of certain aspects of those stories.
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Example of pupil's work interpreted

Name:

Craig

Year: 8

Unit: Good and Evil in the Hindu

Traditions

Learning objectives to be assessed:

 to know in some detail the story of

What have I learned about the Good and Evil in the Hindu Traditions?

Prince Rama

to understand how the characters in the

story represent the forces of good and
evil

As GOOD as
it 1s possible
1o be

Framework for Attainment reference:
K1 and C3

WOBRACHM Ay

Expectations:
Pupils should:

c“\\.\

e be familiar with a range of texts, have a
repertoire of religious stories and be able

WRACHM AN,
s (T

CURACHM AN
Ty wak Ka
Ay e Cuy
.
4

ot

*
o

5 2
By e
Frg Aw Y
MY HHIYYR

As EVIL
anyone
be

as
could

Ll s
4 Ny W wa
",‘.”Jy ““)(" ‘r,,_“.a “v"“ai H¥imgavea®
¢ x Ty wpavune iy TRYHavas
to recognise their sources ) i _ - ; _
Represent in words or pictures cach of the characters in the story of Prince Rama, placing them inside Brahman, according to how good
o or cvil you think they are.

e be able to understand and lnterpret the Using the story, explain your reasons for placing characters where you have put them. What does this say about Hindu beliefs about God
symbolism of religious stories and | Dt '
traditions

Notes:

Knows the story well and can justify his interpretation of the
characters. Recognises that the story expresses a fundamental Hindu
belief about God. Omits to identify the source of the story. Interprets
the two stories individually but does not make explicit connections.

Presents his interpretation symbolically with colours as well as in
words.

Statement:

Can interpret Hindu stories, explaining their religious significance and is
beginning to understand the symbolism of those stories.
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The Pupil's Explanation Name: Craig
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Example of pupil's work interpreted

Year: 8

Name: Lisa

Unit: Good and Evil in the Hindu
Traditions

Learning objectives to be assessed:

What have I learned about the Good and Evil in the Hindu Traditions?

® to know in some detail the story of
Prince Rama

e to understand how the characters in the

story represent the forces of good and
evil

As GOOD as
it is possible
1o be

Framework for Attainment reference:
K1 and C3

S BRACH
u?""\ ar Ay

Expectations:
Pupils should:
* be familiar with a range of texts, have a

repertoire of religious stories and be able
to recognise their sources

or cvil you think they are,

* be able to understand and interpret the

symbolism of religious stories and
traditions

and good and evil

This is Gom e 'Rcm\oﬁgm

3o
o,
f‘“‘uu

Represent in words or pictures cach of the characters in

Using the story, explain your reasons for

'S
o%

SN
AT RA L

As EVIL as

could

anyone
be

N
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fay Nvipoyaa-ny
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Wi ¥ v w!
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the story of Prince Rama, placing them itiside Brdhman; according to how good

placing characters where you have put them. What does this say about Hindu beliefs about God

Notes:

Full understanding of all the characters and analysis of their roles in
the story. Recognises that the same religious themes are addressed
through different characters in another story. Has understood

important key aspects of Hindu belief about God and shows how they
are reflected in the story.

Statement:

Draws on her repertoire of stories to illustrate the idea of good and evil
and makes connections between stories. Can explain and is beginning to
interpret the symbolic significance of stories in the Hindu tradition.
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The Pupil's Explanation Name: Lisa
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Example of pupil's work interpreted

Year: 9

Name:

Paul \

Unit: Truth Claims

Learning objectives to be assessed:
To give pupils opportunities:

to know more about the city of
Jerusalem and its place in the faith of
Jews, Christians and Muslims.

to reflect on the nature of religious faith
and how it is expressed.

Framework for Attainment reference:
K3 and A2

Expectations:
Pupils should:

be able to discuss the motivating power
of faith in the lives of religious people

Paui

Name:

What have you learned about truth claims?

Choose two of the religions which make claims on
Jerusalem and explain why the city is sacred to
them.

The Jews were the first people to live in Jerusalem. They say that the land
was promised to them by God. He told Abraham to sacrifice his son to prove
his loyalty. Abraham was going to kill his son, Isaac but God stopped him.
He then told him that Israel was theirs.

The Jews built their great temple in Jerusalem, but it was knocked down by
the Babylonians and the Romans at separate times.

This makes it a special place because part of the temple, the wailing wall,
still exists.

The Muslims say that Jerusalem should be theirs because when Mohammed
went on his night journey he went there and prayed with Moses, Abraham
and Jesus. The site of the ancient Jewish temple is also where the Muslims
built their Dome of the Rock. There is where Mohammed is supposed to
have prayed. They say that when a person dies they should 20 to the Dome

Where does religious truth come from and how is
it expressed?

People express their religious truths in may different ways. It can be found in
holy books like the bible or from holy people like vicars or imams, People
can go on pilgrimages to sacred places and see holy artefacts. To let other
people know about their religion people can encourage others to be like
them. They can have holy signs or artefacts in their homes. People can dress
in certain ways to let people know about their religions. Some people claim
to have had dreams or visions of holy people like God or a prophet. This
makes their beliefs stronger and may want to make others religious. This
also is a good way of making pcople know that their religion is telling the
truth.

e be able tO_ take _responsﬂnhty for th'ell' of the Rock where it is decided whether they will go to heaven or hell. It is
own leammg with a sense of enquiry special to them because the some of the rock is still there
and personal interest, participating in a
search for truth whilst recognising the
need for openness
Notes: Statement:

Well thought through, carefully structured. A full answer to K3. Stops

short of recognising the lack of absolutes in A2.

diversity of opinions.

Can evaluate the impact of faith on religious people and responds to
religious questions, such as the notion of religious truth, recognising the
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Example of pupil's work interpreted Year: 9

Name: Clair

Unit: Truth Claims

Year 9

Learning objectives to be assessed:
To give pupils opportunities:
e to know more about the city of

Jerusalem and its place in the faith of
Jews, Christians and Muslims

e to reflect on the nature of religious faith
and how it is expressed

What have you learned about truth claims?

Framework for Attainment reference:
K3 and A2

Expectations:
Pupils should:

e be able to discuss the motivating power
of faith in the lives of religious people

e be able to take responsibility for their
own learning with a sense of enquiry
and personal interest, participating in a
search for truth whilst recognising the
need for openness

Choose two of the religions which make claims on | Where does religious truth come from and how is
Jerusalem and explain why the city is sacred to | it expressed? :
them. Reliqious truth. comen from the bible.
Jerusalem 15 sacred o Christiono as |it is expressed wihen pecple read the
they have the most claims on gll thelblole end go fo service ak churehn.
ploce wh@c%imléf:éc\lﬂfigﬁd, iicd ond  |The religious truth is clso cxpressed
c From e 5o Lohen B
E]C’?Flﬁlfdr'ﬁ go and visit Jerusalam ngfL‘En Cﬁleﬁ&mgg‘u;??l ;Jli{mrgt}
T‘heq :;;::@m much Qma oL Gesl, o pect Heir Godl.
Jerusalern 15 sCicrec! o MHUsLIMs
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5 where uunammedl recierntdd a visier
Fi’(‘.‘hﬂ Ccoal . This s rhe recsonm LNy
L & sogred o themn as they celdieve

Gedd s thee |

Notes: Statement:

Has made the connection between the sacred places and what Can discuss the importance of faith in the lives of religious people,
followers believe about them. (K3). Gives her own views in response responds to religious questions such as the idea of religious truth and is
to A2. Limited on her understanding of where religious truth comes beginning to give her own views on the issue.

from.
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Example of pupil's work interpreted Year: 9

Name: Ian Lar Year 9

Unit: Truth Claims

Learning objectives to be assessed: What have you learned about truth claims?

To give pupils opportunities:

e to know more about the city of
Jerusalem and its place in the faith of
Jews, Christians and Muslims

e to reflect on the nature of religious faith
and how it is expressed

Framework for Attainment reference:
K3 and A2

Expectations:
Pupils should:

e be able to discuss the motivating power
of faith in the lives of religious people

* be able to take responsibility for their
own learmning with a sense of enquiry
and personal interest, participating in a
search for truth whilst recognising the
need for openness

Choose two of the religions which make claims on
Jerusalem and explain why the city is sacred to
them.
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Where does religious truth come from and how is
it expressed?
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Notes:

Just manages a basic response despite some inaccuracies in K3. Gives
his own views on the question of religious truth.

Statement:

Is beginning to explain the importance of faith in the lives of religious
people and responds to religious questions such as the ideas of religious
truth, giving his own views.
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Example of pupil's work interpreted

Year: 9

Name: Sam

Unit: Truth Claims

Learning objectives to be assessed:
To give pupils opportunities:
e to know more about the city of

Jerusalem and its place in the faith of
Jews, Christians and Muslims

¢ to reflect on the nature of religious faith
and how it is expressed

Framework for Attainment reference:
K3 and A2

Expectations:
Pupils should:

e be able to discuss the motivating power
of faith in the lives of religious people

e be able to take responsibility for their
own learning with a sense of enquiry
and personal interest, participating in a
search for truth whilst recognising the
need for openness

N

Year 9

What have you learned about truth claims?

Choose two of the religions which make claims on
Jerusalem and explain why the city is sacred to
them.

God TOAR A choum on Rrudadem baug

in Jerudadem 15 where e 10 omyadmngs
vere made, tiewedtem Nk vihere, g Goidan
Goe, tre YOIy Hohed, ke lewd promysed 1

DSES, the Taternacieard Herods termple
fhwd city v ey vadred Fo Tew razse
ot of f1 SN XNC relygion 11 Daser on
wbhok houpred (1 <eresdiam
%'ﬂ? S Terugadom v sacred 1o

o W U £Or balicouliy g
oame oD & adorof fraur religior
Ly basecl on kand nouks imyprant 1/ hem

Like e Goldan D:)n’)f/ogﬁfgf fhe rock
to heaw

g sonore MUNATUTE Goent to haier

Where does religious truth come from and how is
it expressed?

ReUGIoWA UL comed from
At ackuoud person EXPIEASINg
he LU, thiy hrwih wexpredsad
Dy Prougy , scriphue, pla@s

Of WOk ancl LoD | IF 1
edpressed in every doy Lige ard

W o friug for The beldver
expresding theur fruth.

Notes:

Understands the link between places of significance. and beliefs that
make them important. Expresses some insight into issue of religious
truth, recognising the individualness of it. Implies the irreconcilable

nature of religious truth claims but does not state it as such.

Statement:

places have significan
sensitivity, recognising
religious truth.

Can discuss the importance of faith on religious people, recognising why
ce and responds to religious questions with
the diversity of responses to the questions of
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Checklist

for
Departments




The Development of Religious Education

Although this book has been a long time in preparation and was already
overdue when work on it began, it does not assume a lack of development
in Religious Education in Key Stage 3. Indeed, the book itself is evidence
of a great deal of thinking about aspects of RE, particularly about what
constitutes effective learning. It is seeking to bring together examples of
good practice and disseminate them so that all schools can benefit. It is
intended to focus the thinking of departments which are already reflective
and to encourage those that are not to review the curriculum regularly and
think carefully about teaching and learning.

School self review is a phrase much used these days. By implication a
school which has developed strategies for self evaluation must have
departments capable of a high degree of self awareness. Processes of
monitoring and evaluation set up by the senior managers in a school will
only be successful if they are understood by all staff and supported by key
players, particularly middle managers, in this case, the Head of Religious
Education.

There has never been a better time for RE to show itself to be a
worthwhile subject and to raise its profile in school. The developments in
K54 have resulted in a strengthening of specialist staffing and a greater
identity for departments. For the first time ever, some heads of
departments now have colleagues with whom they can meet, giving them
opportunities to bounce ideas around in a supportive and stimulating
collaboration. That does not mean, however, that all teachers who
contribute to the department will necessarily be specialists and the
management of the subject is sometimes more challenging as a result.

Sound development is a long process. It is most effective where it is
understood to be a continuous process. It needs to involve everyone and
take all members of the department along with it. Although it is
recognised that this handbook will arrive in departments where there is
already a curriculum, where procedures for assessment, recording and
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reporting are already established and in which there has already been an
in-depth external review at least once before, it is intended to support
these processes of development and self review. Such activity is generally
considered to be a good thing since it keeps inspectors happy when they
return, as does evidence that a department has kept its issues for
development on the agenda since the previous inspection and can show
improvement. There is, however, a more important reason for keeping
development in mind and that is the quality of experiences that pupils
enjoy in RE lessons.

The checklist opposite is intended as an aide memoire for the head of
department to use in whatever way is most beneficial. It might provide a
useful focus for discussion at a departmental meeting; it could be the basis
of preparation for re-inspection or the creation of the department
development plan. It would provide a skeleton framework against which
regular evaluation of the management of the department could be set. It is
not intended to be more than a series of prompts. It does not pretend to be
comprehensive and it cannot be interpreted strictly sequentially. It is
included here as a post script to the book to create something of a context
for the use of the publication.




Checklist for Heads of Religious Education

Have you reviewed your department policy documents recently?
Have you included sections on: teaching and learning, assessment?
Do your documents include evidence of progress on inspection issues?

e Do you have a department development plan which is practical and realistic?
> | How does it reflect the School Improvement Plan?

v v 12 v
Do you have a long-term plan for KS3 Are all teachers involved Do you know your department well
which fully meets the requirements of the in RE familiar with the enough to predict the outcomes of e How do you monitor the

agreed syllabus?

agreed syllabus and

your next inspection?

effectiveness  of  capitation/

. departmental . standards' fund expenditure?
Does it offer a structure that ensures e How well are you doing compared 5
Sl : documentation? )
continuity and progression? with other departments?
v v v v v
Do you have medium-term plans for all How well is short-term What external evaluation What professional e How well
units in the long-term plan? planning done by have you undertaken? development have you resourced is the

Do they identify learning objectives?

individual teachers?

v

v

¥

How tightly do your assessment
opportunities match learning objectives?

How well do your assessment procedures
meet all the objectives of the agreed
syllabus?

Do you see teachers'
planning?

v

How do you make best
use of marking to give

How do you monitor the
quality of teaching across
the department?

How do you ensure
consistency across year
groups?

undertaken? department?

How do you maximise
its impact?

v

v

How do you and your
staff keep up-to-date
with local and national
developments in RE?

pupils feedback and set How do you monitor
What use do you make of assessments? personal targets? standards of achievement
9
How do they impact on pupils' learning? 1 Bcite tiekeyiston:
Do you have a portfolio HOW C}O you evaluate
of pupils' work? pupils' progress?
v ¥ v

How far do your reporting arrangements
reflect pupils' achievements in the light of
agreed syllabus requirements?

Do you create displays of
pupils' work, both in the
department and around
the school which reflect
current units?

What provision do you
make for pupils with
learning difficulties and
the more able?
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