Section Two

Assessment
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Assessment

It has taken a long time in Solihull to come to a consideration of
assessinent in Religious Education. There are many reasons for that, not
least the amount of ground that had to be covered in preparation,
including all the developments in planning previously outlined. It is only
now that the agreed syllabus is embedded and, with the help of the
handbooks, is being implemented more rigorously, that the issue of
assessment can be contemplated.

The approach to assessment outlined here is intended, above all, to be
purposeful and manageable. So much has been written and read about
assessment generally across all areas of the curriculum that it is not the
intention of this document to offer a theoretical perspective, rather to
attempt to give practical help of a specific and concrete nature.

This book offers a strategy for designing assessment opportunities. Some
examples of activities that can be used to evaluate pupils' progress are
included with a frame of reference for confirming teachers' decisions
about individuals' attainment. It is a model which could be used to
supplement teacher assessments or indeed, be used to formalise them. It
is intended as a model of good practice. Suggestions are made as to the
ideal but the reality may be far from that. The process is not designed to
be burdensome but to take teachers another step forward in offering
quality learning experiences for primary pupils in religious education.
Decisions about the balance of assessment activities, frequency of
opportunities and timing are all still to be made within individual schools.

Why assess in RE?

Although there is no statutory requirement to assess pupil's progress in
Religious Education, it is nevertheless a justifiable and necessary part of
the learning experience which must be included in the planning process.
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Assessment is a key tool in monitoring standards of achievement and the
pace of pupils' progress. It also provides opportunities for evaluating the
curriculum and gives an indicator of the quality of teaching and the
extent to which pupils benefit from and enjoy their RE.

Whether it is part of the day-to-day evaluation of children's responses to
learning opportunities or the use of a structured assessment activity,
assessment may be used by the teacher to inform future learning,
especially in making decisions about the need for differentiation, whether
by task, questioning, resource or support. It will certainly be needed to
inform the reporting process, to ensure that statutory obligations are
fulfilled in a meaningful and appropriate manner.




Principles of assessment

During the course of the development of this work, several principles
have emerged from practical classroom experience and discussion.
Following the model of the handbooks, the overview has evolved from
detailed scrutiny of pupils' responses to concrete and specific assessment
opportunities.

Assessment should therefore:
o be focused on the evaluation of what pupils can do.

U be inclusive and open, giving every child the opportunity to
succeed in a preferred response style.

° make use of a variety of methods and be as creative as possible.

° be purposeful and specific, meeting learning objectives.

° be manageable for teachers.

° help children to be aware of their strengths and to identify targets

for improvement.

] inform meaningful reporting to parents.

A framework for attainment

The context for evaluating pupils' progress in Religious Education must
be the agreed syllabus. It has to be asked how far pupils are gaining the
knowledge, developing the concepts, skills and attitudes and exploring
human experience as set out in the statutory document.
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The Framework for Attainment (see page 73) is an attempt to translate
these requirements into the practical classroom situation. It identifies
what might be expected of pupils in each key stage in relation to all the
statutory requirements. In order to inform the assessment of pupils'
responses in the light of those expectations, three indicators of
achievement are offered. These are intended to be used as best-fit
judgements where appropriate. They are deliberately not numbered to
avoid the notion of levels to be worked through, but are nonetheless
presented in ascending order of complexity, as possible descriptions of
individual children's responses. The symbols used here to identify
statements are intended to signify greater fullness as they relate to higher
order responses. The grids are organised in key stages, with one page to
each objective.

E1

experiences and to examine questions derived
from human experience.

Self-awareness and Responsibility to Others:
To sesk to give practical expressions to
experiences of self-awareness and responsibility
to others and building relationships in the wider
world.

»  recognise that people
have a variety of life
experiences.

A

o

[e]

Framework for Attainment: KS1
Exp/oration of Human Experr'erzce
Statutory Requirements Expectations Indicators of Achlevement
Spiritual Experfences: To respond to spiritual | Pupils should: The pupil can:

listen thoughtfully to other people's
accounts and stories of life.

respond appropriately to other people's
life experiences.

respond through discussion or actions to
the spiritual experiences of others.

A step by step guide to assessment

Assessment is an on-going process enabling teachers to build up a
picture of each pupil's progress throughout the year/key stage from a
variety of activities in a range of contexts. This will involve teacher
observation, marking of pupils' work and some form of usefuil recording.

To supplement this, it is important to have certain opportunities for
structured assessment. This could be some form of individual task,
teacher-led activity or a self-assessment opportunity. Whatever form
these take, they need to be grounded in the learning objectives of a
particular strand (see the section on mid-term planning on page 20). This
ensures that the assessment is an integral part of the planning process and
that pupils' achievements reflect the requirements of the agreed syllabus.

At the long-term planning stage, decisions have to be made about the
timing and frequency of structured assessment opportunities over each
year. The ideal would be to create such an opportunity once each term
which would mean, in practice, assessing pupils' responses to three
strands each year. To give as full a picture of the child as possible, it
would be helpful if one of these were to take the form of a self-
assessment.

The pupil can:
E2 Emotions: To appreciate the range of human | Pupils should: 5
emotions as experienced by the children. . be able to recognise a
rangs of emotions in o explore their own emotions.
themselvesandothers | o gcknowledge and describe a range of
emotions in themselves and others.

identify their own emotions.

What lave you learnt about feeling small?

The indicators are intended to help teachers clarify their observations of
pupils' responses and root their evaluation in the agreed syllabus, through
the Framework. They could be seen as end of key stage statements but
are also intended to be used to inform the reporting process annually.
Where this is the case, they will need to be made more specific.
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Structuring assessment opportunities

All assessment tasks or activities must relate directly to one or more of
the learning objectives to ensure that assessment is an integral part of the
learning process. The assessment opportunity should serve to show how
far the learning objectives have been met.

In constructing an assessment task or activity, the teacher needs to
consider what would be appropriate for children to do, which will show
how much they know, understand or can reflect upon, depending on
which learning objective is chosen. The task has to be sufficiently
structured to be focused and to make all pupils feel secure, whilst also
remaining as open as possible in order to allow all children to show what
they can do.

In the examples of assessment opportunities that are related to particular
strands in this book (see page 85) distinction is made between individual
tasks and group or whole class activities which depend on teacher
involvement. These tasks and activities are intended to be purposeful in
their own right, extending pupils' experiences rather than repeating what
has been covered during the strand.

In designing an assessment task:

1 Identify the learning objective(s) to be targeted.

2. Locate that learning objective in the Statutory Requirements
column of the Framework for Attainment.

3. Once this has been done, consider the Expectations statement

and focus the assessment task on fulfilling all or part of it.

A reminder:
The medium-term planning process (see page 22) relates learning
objectives to the demands of the agreed syllabus in the following way:

e | To know =» | Knowledge

e | To understand =» | Concepts
(Attitudes)
(Skills)

Attitudes
Skills

Exploration of Human Experience

e | To reflect upon e 4

Tasks designed to address more than one objective can be used to give
pupils choice, or to increase the range of information available to
teachers, or to create differentiated assessments.



For example, in the Year 6 strand on Human Rights,

the first learning objective is:

To give pupils opportunities to know about the lives of four outstanding
people of faith and their individual fight against injustice.
This 1s located in the framework as K3, Faith.

The lives of outstanding people of faith and the actions of such people
as expressions of faith.

The expectation from this requirement 1s that pupils should:
be able to identify a number of people of faith
The assessment task therefore asks pupils to

Choose one of the men you have been learning about and explain the
difference he made to an unjust world.

the second learning objective is:

To give pupils opportunities to understand that discrimination, unjust
imprisonment and a denial of human rights are immoral.

This 1s located in the framework as C2, Morality:

To recognise and understand the difference between right and wrong.
The expectation from this requirement 1s that pupils should:

be able to discuss moral questions.

The assessment task therefore asks pupils:

Why are some people treated so badly?

Why should we care?

It may be that the moral reasoning objective is the priority for assessment
but K3 is more straightforward for some pupils so if a child has not
performed well on C2, that can be recorded. However, responses to the
first objective can provide a more positive opportunity for that child to
show what he or she can do. The emphasis is always on what pupils
know, understand and can do.

Thave a dream

'We have a dream that we could stop violence,
hatred and change peoples attitudes towards
others. We have a dream that one day there will
be no more murders, and people could walk the
streets without being scared. We have a dream
that cruelty to animals would stop for it causes
pain and suffering. We have a dream that
pollution would not be in the air, rivers and seas.
'We have a dream that all racism and rape would
stop. We have a dream that hospitals, one day
will be nicer, more pleasant places to be.We have
a dream that one day, people will not spend all of
their money on stupid things like cigarettes,
drugs and alcoholic spirits. We have a dream that
starvation would be no more and people will
have enough food to feed their families for a
whole lifetime. We have a dream for a better
future.

By Gemma and

Miranda
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What have you learned about the Passover?

Draw a picture to show something that | Draw a picture o show how Jewish people | Draw a picture to show how you celebrate
happened to Moses in the story remember and celebrate what Moses did.

S Emma

What have you learned about the "Upside-down World'?
Peter, Stephen or Father Damien: choose one of them and write his obituary

R e e e
Say something about:

e his life b Vit i @ B Gl ek rude
of {nhlm He hoad o tot of other Garas
fipndsy and mose of bhem  whe  chog
A Laciples h’\rtwir.'n,g hiw . Peter has  been LuGh
Tesus l‘——r 8 e ’Cu ruow, i
Peter  wos the %01"\., ¢3+ person. Um;., thought  a
,-*]-rmfb haaet, Seared, m{,ul, it Temus, ‘Soid

to- Foter thok Peler wos o rocR, In the gaurdan

- the sort of person he was -

%w LG -go,t,j,\/j Jesus . Jesus WAk aagy

WtR Peter. he ok ‘U‘(‘.rrL taRg Jesus sy, ol

« the difference Jesus made Flnotliy' Poter found Jesws “Peter do tom love
. -

to his "fﬁ-’ — |MOF coulies | do Lor™ 3 times the  Soxre '1!;’-2 -'D:f-"r

of (rebhsemane b cok of o Soldwls eor LAute

ondh D fiees Lo sawre antuer Feed my
aftie  Perdoc 59

0 < ;
poor and o ALpes had o meol toptter /)
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o brgk Ug AR e et~ it &
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Interpreting pupils' responses

Once the task has been completed, pupils' responses can be considered in
the light of the Indicators of Achievement. The 'best fit' statement is
then recorded.

It is useful to establish which responses meet which indicator by
identifying what the expectation for each one is in the light of the task
and the material that has been taught. Once there are some 'model'
responses, all the others can be evaluated alongside them.

This process is illustrated in the following examples. Pupils' responses to
the particular assessment task are discussed and matched to the
appropriate 'indicator' statement. The sample includes at least one strand
from each year group and covers the range of responses exemplified by
the work of three individual children.

The sample for year 3 uses two assessment task sheets with pupils'
responses. The second sheet is included to show how assessment might
be differentiated; the tasks evaluating the 'understanding' objective are
more difficult than the two which address the other learning objectives.
The notes show how these have been used.

The format for conveying the information relating to the interpretation of
pupils' responses identifies where in the agreed syllabus and the
Framework for Attainment the assessment is focused and outlines the
process by which the evaluations have been made. It is not envisaged
that this sheet would have any further use.




Example of pupil's work interpreted

Name: Emma é G‘h; {%E@h(tt h

Strand: Feeling Small

B T

Learning objective to be assessed:
To reflect upon what frightens them and
who protects them.

Framework for Attainment reference:
E2

Expectation:
Pupils should be able to recognise a range
of emotions in themselves and others.

e A ..-_!._ 4

ave you learnt about feeling small?

Year: R

C W

Draw a picture to show what makes you feel bra

Lo

Notes:

All children in the group able to relate to the 2 questions about fear
and bravery. Emma is definite about her ideas which are boldly
presented.
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Statement:
Can identify her own emotions




Example of pupil's work interpreted Year: R

| _ v |
Name: Dexter What @lﬁ%()%ﬁé(péﬁc(gO ut feeling small?

Strand: Feeling Small

Learning objective to be assessed: Draw a picture Lo show what frightens you. <=

To reflect upon what frightens them and
who protects them.

A

Draw a picture to show what makes you feel brave.

4

Framework for Attainment reference:
E2

Expectation:
Pupils should be able to recognise a range
of emotions in themselves and others.

Notes: Statement:
Dexter has his responses the wrong way round but recognises he is Can identify his own emotions
frightened by stories about dragons and comfort is found in his mum.
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Example of pupil's work interpreted

Year: R

Name: Joe

Strand: Feeling Small

Tos What have you learnt about feeling small?

Learning obj ective to be assessed: Draw aj icture to show what frightens you--.
R s et et et G 2

o R

To reflect upon what frightens them and
who protects them.

i-{ Draw a picture to show what makes you feel brave.

Framework for Attainment reference:
E2

Expectation:
Pupils should be able to recognise a range
of emotions in themselves and others.

Notes:
Joe, like many children, is frightened by thunder and knows that his

bed gives him safe feelings but he goes further by recognising it is
because he feels 'cosy' there. Joe was able to talk about these feelings
while he was drawing.
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Statement:
Can explore his emotions




Example of pupil's work interpreted Year: 1

Name: Michael

Strand: Easter

M i h&’i;@ at have pupils learned about Easter?

Learning objective to be assessed:
To know about the events of Easter and the
place of the Cross in Easter celebrations.

Framework for Attainment reference;
K2

Expectation:

Pupils should be able to describe some
specific religious festivals, practices and
symbols.

\/

Whole class activity:

show pupils an outline of a cross and invite @
them to suggest why the shape is important

to Christians

invite them to identify the crosses
they have learned about (palm
cross, cross in ashes & Jesus' cross)

Individual activity:

Give pupils an enlarged outline of the
cross shape and invite them to draw inside
it all the pictures they can think of to show
why the cross is important,

Notes:

Has picked up crosses in hot cross buns, above a church and in the
crucifixion. All reflecting the material in the strand. A little oral

evidence of further understanding.

Statement:
Can recall religious practices and symbols associated with Easter.
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Example of pupil's work interpreted Year: 1

Name: Sophie

Strand: Easter

S (P40 What have pupils learned about Easter?
5 i

Learning objective to be assessed:
To know about the events of Easter and the
place of the Cross in Easter celebrations.

> Whole class activity:
*  show pupils an outline of a cross and invite

*  invite them to identify the crosses

Framework for Attainment reference:
K2

Expectation:

Pupils should be able to describe some
specific religious festivals, practices and
symbols.

> Individual activity:

*  Give pupils an enlarged outline of the

them to suggest why the shape is important
to Christians

they have learned about (palm
cross, cross in ashes & Jesus' cross)

cross shape and invite them to draw inside
it all the pictures they can think of to show
why the cross is important.

Notes: Statement:
Has represented the crucifixion in the cross shape, also importance of Can describe significant details of practices and symbols associated with
cross on hot cross buns. Has recalled sheep from earlier lesson. Able Easter.

to talk about cross shape.
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Example of pupil's work interpreted Year: 1

Name: Alex

rex

Strand: Easter

Learning objective to be assessed:
To know about the events of Easter and the
place of the Cross in Easter celebrations.

55
What have pupils learned about Easter?

> Whole class activity:
*  show pupils an outline of a cross and invite

Framework for Attainment reference:
K2

*  invite them to identify the crosses

Expectation:

Pupils should be able to describe some
specific religious festivals, practices and
symbols.

> Individual activity:

*  Give pupils an enlarged outline of the

them to suggest why the shape is important
to Christians

they have learned about (palm
cross, cross in ashes & Jesus' cross)

cross shape and invite them to draw inside
it all the pictures they can think of to show
why the cross is important.

Notes: Statement:
Detailed response. Variety of images including hot cross bun, cross on Able to express ideas about religious symbols and practices associated
church, Mary, God and hands and feet with nail marks. Able to talk with Easter.

about all the pictures, especially nails.
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Example of pupil’s work interpreted

Year: 2

Name: Scott

Strand: Light

What have you learned about Light? s ]

MMMMMM -

Learning objective to be assessed:
To reflect on how the light of the candle
makes them feel inside.

feel:

Framework for Attainment reference:
E2(S1)

Expectation:
Pupils should be able to recognise a range
of emotions

\ndkes you
LY ‘ \ 4

O\\tJ scared
AN WO SNl
, happy

SRR\ N

Notes:
Has drawn candle and recorded words 'happy' and 'not to be scared'.

Good response for child.
No religious words.
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Statement:
Is beginning to identify his own emotions in response to the candle flame.




Example of pupil's work interpreted

Year: 2

Name: Cherelle

Strand: Light

What have you learned about Light?

: T Draw the candle and write around it all the words that it makes you think of and say how it makes you
Learning objective to be assessed: ‘

To reflect on how the light of the candle fael; [ [Teeves S ety F‘Z‘z‘j

makes them feel inside.

Framework for Attainment reference:

1L ™ G

I rmg W?-Q—OJC G od

Me f@é}jdz 5 et P /Oj

E2(S1) EIE
Expectation: ; i
Pupils s-hould be able to recognise a range ki T T
of emotions i i P 9
Notes:

Has drawn candle and identified 'happy' and 'takes away fear' from
song. Also mentions God.

Statement:

Is beginning to recall simple religious words and can identify her own
emotions in response to the candle flame.
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Example of pupil 's work interpreted Year: 2

Name: Bethan ) ¢
What have you learned about Light?
Strand: Light :
Deaiing Sbjective b beatsaie’ iL();eEEiw the candle and write around it all the words that it makes you think of and say how it makes you
To reflect on how the light of the candle ' Tt K
e mMoRes atA
makes them feel inside. J You,
ﬂ')ink OS: | 5‘: e[
Te .
Framework for Attainment reference: Su(::”& HG‘F Pj el o
; o '
E2(S1) R L Vg
Expectation: , Ll\ﬁ\dt OE iy
Pupils should be able to recognise a range
of emotions
Tt Comj:O\'tS jou, té
Notes: Statement:
Has drawn candle and recorded word 'happy' Also includes idea of Can use religious words in the context of the material and is able to
comfort. Uses religious language confidently. explore her own emotions.

48




Example of pupil's work interpreted

Year: 3

Name: James

Strand: Christian Baptism
Sheet 1

What have you learned about Baptism?
Jamep is olyslexic

J aMmeg:

Learning objective to be assessed:

e To know about the life of John the
Baptist and his part in the story of
Jesus.

e To reflect on what they would like to
change about themselves.

Framework for Attainment reference:
K3/S3

Expectation:

Pupils should be able to:

e identify a number of people of faith and

o reflect upon their own experience and
that of others and express their thoughts
with confidence.

Find a way to record what|you remember about John

the Baptist. You can use words o

rd

TTQ .
asuy COMS

r pictures of both:

[ Lheil

Doy

AT

Tell me what you would like to change about yourself, if
you had the chance: Ls bibr po m‘/y

heu ve

to be better lo my brother

Notes:

Identifies John the Baptist and has some details of story but does not
relate John to Jesus. No reference to John's importance. Detailed
drawing including a halo over Jesus. Response may be limited by
dyslexia. Simple statement about own experience.

Statement:

Can identify some people of faith and is beginning to make statements
about his own experience.
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Year: 3

Example of pupil’s work interpreted

Name: Dean

Strand: Christian Baptism
Sheet 1

What have you learned about Baptism?

Learning objective to be assessed:

e To know about the life of John the.

Baptist and his part in the story of
Jesus.

e To reflect on what they would like to
change about themselves.

Framework for Attainment reference:
K3/S83

Find a way to record what you remember about John

the Baptist. You can use wordg or pictures or both:

' 3. Thas w thye
Picture.

+o fJI § wicke Hre i
for %mi % \"‘é‘!ﬁﬁ m:cr}}%liff bu  not ecoling

_

Expectation:

Pupils should be able to:

e identify a number of people of faith and

e reflect upon their own experience and
that of others and express their thoughts
with confidence.

Tell me what you would like to change about yourself, if
you had the chance:

g
i

L wonhd Lee 1o f_“';rwmtje, ruy

: Qnirale
1,f; znm JI o OLrlzr, Cu’»d, ‘:_.“- -&-{5 [

bf:: Q@;}-g;ﬁ_a.l whet T S04

Notes:

Has remembered a lot of detail from story and describes John's actions

in relation to Jesus.

Mature response to reflection although does not explain reasons for

wanting to change.

Statement:

Can describe some people of faith and their actions and is able to make
statements about his own experience.
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Example of pupil's work interpreted

i"'

g iy Year: 3

Name: Katie

Strand: Christian Baptism
Sheet 1

T~ \-—’{-*(_

What have you learned about Baptism?

Learning objective to be assessed:

e To know about the life of John the
Baptist and his part in the story of
Jesus.

e To reflect on what they would like to
change about themselves.

Framework for Attainment reference:
K3/83

Expectation:

Pupils should be able to:

e identify a number of people of faith

e reflect upon their own experience and
that of others, and express their
thoughts with confidence.

Find a way to record what you remember about John
the Baptist. You can use words or pictures or both:
7

Tell me what you would like to change about yourself, if
you had the chance:

L N\NMOAAS L«QL

Notes:

Mature recall of John story including idea that he "takes away sins and
Gives explanation for reasons to change

m

leaves pureness there
herself.

Statement:

Can discuss people of faith and their significance, and is beginning to
discuss her own experiences and those of others.




Example of pupil's work interpreted

Year: 3

Name: Dawn

Strand: Christian Baptism
Sheet 2

Learning objective to be assessed:
To understand the symbolism of water and
light in the ritual of Baptism.

Framework for Attainment reference:

What have you learned about Baptism?

Write your ideas inside the s

| Jebs,
By H@, Tiver

i L

Why do Christians use candles and water in baptism?

apes: Jwus (S
o C@rﬂi n
5 o

T /F om sl g

Water and light are both symbols in baptism. Draw
another Christian symbol:

C3
Expectation: . . . % Py
Pupils should be able to identify and discuss
the significance of symbols. »
g%r
| /o8 7 ph,
2 / BT
! i !/I !/ '/ f’ / /f
/ v (1]
l‘ /
Notes: Statement:

Missed the significance of the symbols. Has recalled some of the story
and remembered the dove but only as element in story. Meets the

knowledge objective.

Can describe some people of faith but is not yet able to recognise that
particular shapes have symbolic meaning.
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Example of pupil's work interpreted

Year: 3

Name: George

Strand: Christian Baptism

What have you learned about Baptism?

- g i “ L
T M“! B ik

T

Why do Christians use candles and water in baptism?

Sheet 2 Write your ideas inside the shapes:

Learning objective to be assessed:
To understand the symbolism of water and

" we T{Lse wiat 'E?f;"[/ ot wesh,

light in the ritual of Baptism. | fu"b'@t 7 ‘]
i 6
Framework for Attaimﬁent reference:
K3/S3 W wSe  watey”  to. wagp

WA oS o/ cofs,

i)

Water and light are both symlgols

another Christian symbol:

e ]
i
I

.
1

|
J
|
I
|
|

in baptism. Draw

Expectation: \ - % o
Pupils should be able to identify and discuss M wndles  take WS rrop ”
the significance of symbols. AL te 9o L'Tﬂ,f

N/
Notes: Statement:

Has some understanding of the significance of the symbols but they
are not explamed. Has drawn the cross and the fish.

Can identify some religious symbols associated with Baptism.
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Example of pupil's work interpreted Year: 3

Name: Kara

Strand: Christian Baptism
Sheet 2

What have you learned about Baptism?

Learning objective to be assessed:
To understand the symbolism of water and
light in the ritual of Baptism.

Framework for Attainment reference:
K3/S3

Expectation:
Pupils should be able to identify and discuss
the significance of symbols.

Why do Christians use candles and water in baptism? | Water and light are both symbols in baptism. Draw
another Christian symbol:

- T rese e  coss

) bemwnr  Tegs dod
]'44‘ T g caed e{?lslﬁ QA f‘r\i‘){\g‘l
3‘/@.}9
/ 7

Notes:

capable.

Understands the significance of both water and the candle in mature Can identify and explain some religious symbols associated with Baptism.
way. Identifies two more Christian symbols and explains them. Very

Statement:

54
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Example of pupil's work interpreted Year: 4

Name: Sam What have you learned about the 'Upside-down World'?
Strand: The Upside-down World Peter, Stephen or Father Damien: choose one of them and write his obituary
Learning objective to be assessed: ' _ me Galilo
e To know about the lives of 3 Say something about: e wes 00 S ,Hw‘ermﬂ/ !‘r‘f;;“fi . he bs s dpihe
outstanding men of faith. his'li gra. he  wwad S
* To understand something of the impact ‘ iis life ~#
of the Jesus event on the lives of
followers. _
J | <0 0cKe
Framework for Attainment reference: Nt ne o
K3/C1 X hew M
o the sort of person he was  — an! d .
Expectation: e
Pupils should be able to
¢ identify a number of people of faith
o talk about God, and identify the - _ ,
influence of religion in the lives of ¢ the difference Jesus made by awving ki o
believers. to his life - J(ﬂ SWS ’
ST PR S
Notes: Statement:
Shows some insight into Peter's character and has some understanding Realises that religious beliefs make a difference to people's lives.

of the importance of Peter's role. Little detail.
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Example of pupil's work interpreted Year: 4

Name: Emma What have you learned about the "Upside-down Warld'?
Strand: The Upside-down World Peter, Stephen or Father Damien: choose one of them and write his obituary

Learning objective to be assessed:

To know about the lives of 3 outstanding
men of faith.

Say something about:

To understand something of the impact of . hislife S J:i_ Mam T fisheesgun: He Fisinad
the Jesus event on the lives of followers. L ; eo ot gediler . He  wems o se
o o d-oafﬁ’i Sortmrg - T g
\ L & 2 %
- A A @y 1o by ieyo ety T
Framework for Attainment reference: i olso
K3/C1
. thesort of person he was  — | He g ool Ly et
| A s G o f
B ne i ed i
Expgctatwn. ¥y o AR he  spoke 17wy
Pupils should be able to I o
v : : “‘D'D‘JM il tea~

e identify a number of people of faith | & st “ Tesus a1t 4, g0t
e talk about God, and identify the [t protedt 7, EPpEd A an ,

influence of religion in the lives of «  the difference Jesus made

believers. to his life
Notes: Statement:
Considerable detail recalled about Peter. Something of the impact of Can recognise ways in which religion influences people's lives.

Jesus noted. Pentecost mentioned as a turning point.
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Example of pupil's work interpreted Year: 4

Name: Lorna What have you learned about the 'Upside-down World'?
Strand: The Upside-down World Peter, Stephen or Father Damien: choose one of them and write his obituary

Learning objective to be assessed: )

e To know - about the lives of 3 Say something about:
outstanding men of faith. ' —_

e To understand something of the impact - hislife
of the Jesus event on the lives of

followers.

Framework for Attainment reference:
K3/C1
«  the sort of person he was

Expectation:
Pupils should be able to
e identify a number of people of faith
e talk about God, and identify the y

influence of religion in the lives of . the C.hff?r ence Jesus made

believers. to his life
Notes: Statement:
Insight into Peter's character. Shows understanding of impact of Jesus Can describe ways in which religious beliefs make a difference to people's
on Peter's life. Succinct. lives.
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Example of pupil's work interpreted

Year: 5

Name: Harry

Strand: Christian Belief

Nar ’(“/\f

What have you learned about believing?

What do you believe?

Learning objective to be assessed:

e To know about the Creed and what it
states about Christian belief.

e To reflect on what they believe and how
their beliefs about themselves and the
world are expressed.

Framework for Attainment reference:
K2/83

Expectation:

Pupils should:

e know significant elements of Christian
teaching

e be able to reflect upon their own
experience and that of others, and

Write down 3 statements that you think are
most important about:

« yourself
1 belleve

oallo -

e other people

Tbelieve "S- YONK o\
Sk, \ﬂ(\)é
& et
e the world

[ believe \\10) L, 105‘?'\6\

S ol P .

What does this belief make you do”

””&?Eﬁ

o Qoret
M}’L\?@,

\/’W’\
o S hede
o ot

Are Wodd:

st

What does a Christian believe?

Christians believe:

Q&QULL ale
_Sas _b\;mf‘
ol S

express their own thoughts with A ootukes
confidence.
Notes: Statement:

A struggle to complete sheet.

with action not understood.

Knowledge of Creed limited,
acknowledges God only. 3 good statements of his own beliefs. Links

Can make statements about his own beliefs but is not yet able to identify
the basic elements of Christian teaching.
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Example of pupil's work interpreted Year: 5

Name: Christopher What have you learned about believing?
Strand: Christian Belief What do vou believe?
Learning objective to be assessed: Write down 3 statements that you think are | What dees this belief make you do? What does a Christian believe?

most important about:

e To know about the Creed and what it i Christians believe:
states about Christian belief. Help them ,,:E\

* To reflect on what they believe and how e yourself « Clhak t ! [ g l
their beliefs about themselves and the L.} e ¢ he

world are expressed.

Framework for Attainment reference:
K2/S3

Cd intheom

Expectation:

Pupils should:

e know significant elements of Christian
teaching e the world

e be able to reflect upon their own tocteve_thore. ohauld be peace
experience and that of others and o eacth. 7]
express their own thoughts with

confidence.
Notes: Statement:
Knows the 3 aspects of the Trinity but does not use the word. No Knows some basic elements of Christian teaching and can discuss his own
other references to the words of the Creed. Can see a relationship experiences and those of others.

between his own beliefs and actions.
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Example of pupil's work interpreted

Year: 5

Name: Sarah

Strand: Christian Belief

Learning objective to be assessed:

To know about the Creed and what it
states about Christian belief.

To reflect on what they believe and how
their beliefs about themselves and the
world are expressed.

Framework for Attainment reference:

K2/S3

Expectation:
Pupils should:

know significant elements of Christian
teaching

be able to reflect upon their own
experience and that of others and
express their own thoughts with
confidence.

What have you learned about believing?
il What do you believe?

mosl important about:

« yourself
1 believe ___'th_,lgdgm_m i

o other people
I believe

o the world
[ believe n_the
4

0T ——

Write down 3 statements that you think are | What does this belief make you do?

What does a Christian believe?

Christians believe:

Notes:

Has recalled 3 ideas from the Creed. Responses to first part of sheet
very mature and logical. Understands impact of what she believes in

her actions.

Statement:

Knows some of the significant elements of Christian teaching and can
reflect and express insights into her own experiences and those of others.
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Example of pupil's work interpreted

Year: 6

Name: Thomas

Strand: Human Rights

What have you learned about injustice?

Learning objective to be assessed:

To know about the Ilives of
4 outstanding people of faith and their
individual fight against injustice.

To understand that moral questions are
raised by  discrimination,  unjust
imprisonment and a denial of human
rights.

In the stories you have heard, some people were
treated badly. Why are some people treated so
badly.

Choose one of the men you have been learning about and explain the difference
he made to an unjust world.

Framework for Attainment reference:

K3/C2

Why should we care?

Expectation:
Pupils should be able to

identify a number of people of faith
discuss moral questions

ir\omn mada e ol Gual,

l ’ Sm: W 'm' et

Notes:

Response limited to the material. Does not generalise or apply

reasoning.

Statement:

Terry Waite.

Can identify moral questions within the stories of Martin Luther King and
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Example of pupil's work intetﬂted

Name: Mandy

Strand: Human Rights

Learning objective to be assessed:

To know about the Ilives of
4 outstanding people of faith and their
individual fight against injustice.

To understand that moral questions are
raised by  discrimination,  unjust
imprisonment and a denial of human
rights.

Framework for Attainment reference:

K3/C2

Year: 6

J

What have you learned about injustice?

In the stories you have heard, some people were
treated badly. Why are some people treated so
badly.

Choose one of the men you have been learning about and explain the difference
he made to an unjust world.

b ORI 'S . O T VU
Yy coloex sloue of o soib

Expectation:
Pupils should be able to

identify a number of people of faith
discuss moral questions

Why should we care?

ww

‘o, Shm m\mu i ﬂm S‘:m .“7\
.MMMW np!

Notes:

Response limited to question of race but does apply some reasoning to
the issue. More general than the specific material.

Statement:

situations.

Can apply reasoning about moral questions to immediate and concrete
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Example of pupil's work interpreted

Year: 6
Tea

Name: Eleanor

Strand: Human Rights

Learning objective to be assessed:

To know about the Ilives of
4 outstanding people of faith and their
individual fight against injustice.

To understand that moral questions are
raised by  discrimination,  unjust
imprisonment and a denial of human
rights.

What have you learned about injustice?

In the stories you have heard, some people were

treated badly. Why are some people treated so
badly.

Choose one of the men you have been learning about and explain the difference
he made to an unjust world. -

_Qec%n_u&.?vt\i'\:) 2

Ko s : : adal b GeaXs
&\ﬂ-mf.ha_ as L\'\.\n\:ﬁ-:n.»u_&mﬁ_hm_nn*—

E‘é‘:ax-t

Framework for Attainment reference:

K3/C2

Expectation:
Pupils should be able to

identify a number of people of faith
discuss moral questions

Why should we care?

Notes:

Short answers but very succinct and relevant. Applies ideas in the
material to abstract generalisations. Also good recall of impact of

story.

Statement:

Can apply reasoning about moral dilemmas to abstract situations.
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Self Assessment

Pupils' capacities to reflect on their own learning can be enhanced by
opportunities for self-assessment. This would also increase the variety of
forms of assessment over the year and gives the teacher a different
perspective and new insights on the child.

A basic format can be used with a number of appropriate questions from
the following list. Pupils' responses can be written, oral or presented as
drawings.

What did you like best in your RE this half-term year? FExplain why.
What interested you most? Why?

What did you not like? Explain why.

Which part would you like to do again?

What would you like fo know more about?

What questions would you like to ask now?

What does it make you wonder about?

What does it make you question?

If you were in the story, who would you like to be? Why?

If you were in the story, who would you not like to be? Why?
Where can you see bits of yourself in the story?

What would you like to change in the story? Why?

What have you learned about yourself from the work on
?

How have you been changed by learning about ?
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SELE ASSESSMENT IN RE

i R;r_\naf& owe 11 Sedremicer Sl

Whatdit:you-sriay mostabous yous e mnk|h|-lu\l'—mn{\:unl'%‘h\-’ \n \\'rm,.‘.,‘m,uo &O é\\qg&m\-\i\’#?m‘fiﬂ“
/ bre Fe e adhec réL»\g@nS?

b oeadoy ;
‘pelieve. 0

What would yw ke 16 know mare 2bour”

Ehe  Gurw G»rrar\\)\’\ S%i\o “\:)\;;,S\:ﬁ‘x;:;é_f. Qoo Go&?

SELF ASSESSMENT IN RE
N;mr_&\;m e Q% T R

! Wikt did o enjoy most abotst your RE wirk (his half-terni/year? Wiy What fuzzles you?

L WMMM\AM Wesk g, O u}n‘xjﬁw Qﬁn}}m_u}vt
B o T pede Derdhon, Ml mede oo Nk g

What would you ke 1o hnow mias What questions would you like e ask?

e abou’ . ' 1

o \ . L | ¥ una Nt r_mbuh ém

Where appropriate, the pupil planning and evaluation sheet might
provide a useful context for self assessment. Here the strand is framed in
pupils' books, and hopefully also in their minds, by the process of setting
objectives and then evaluating learning, and recording both on the sheet.
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Reporting to Parents

Along with all the subjects of the National Curriculum, it is a statutory
requirement that schools report to parents on pupils' progress in
Religious Education. There has long been a need in the primary school to
undertake some structured form of assessment in order to inform the
reporting process, if nothing else. The strategies for assessment outlined
here are an attempt to raise the comment in the RE box from the level of
John listens well in class', or 'Jane has heard a variety of Old and
New Testament stories’, to something meaningful in terms of a child's
response to learning opportunities in the light of agreed syllabus
expectations.

Whilst it is not designed simply to be a bank of statements for use on
reports, the Framework for Attainment offers a resource when
formulating comments. Over the course of a year, if the formal and
informal assessment suggestions presented here are taken up, in principle
at least, and each one is evaluated against the Framework for
Attainment, there will be a series of statements for each child. These can
be used as a foundation for the report by combining the statements and
personalising the final comment. The materials would then form the basis
of a pupil profile or a school portfolio.

In one Y2 class this was done during the development of this work. The
assessment task sheets are the early drafts used in the trialling process,
long before they were formalised and typed. In the autumn term the class
covered two strands: Jewish Beliefs about God' and 'Light'. This was
followed in the spring by a strand called Muslims'. (The plans for the
first two strands are on pages 98 and 100). The formal assessment sheets
completed by three pupils in this class are used here to illustrate how
statements in the framework can be utilised in reports.
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The coverage of agreed syllabus objectives in this example is not ideal
since two of the tasks address the same aspect of concept development.
This is simply because the trialling of these assessment ideas, predated
the framework itself. It would be ideal if the formal assessments over the
year focused on different aspects of the various objectives and included
reference to skills, attitudes or the exploration of human experience
as well as the more frequently used concepts and knowledge. The
former are more difficult to evaluate and may be addressed by a self-
assessment activity as well as being covered by teacher observation,
recorded as jottings. With the framework now in place, and with
hindsight, it would have been more productive to challenge children in
the third task to say what questions they would like to ask a Muslim,
which would have addressed an attitude, A2.

Enquiry: To develop an Pupils should:

A2 enquiring approach to life | e be able to raise
generally and in particular questions to show that
to the fundamental and they are developing an
religious questions life enquiring approach to
poses. life.

The pupil can:

A ask relevant questions

O ask relevant questions in
the context of religious
material

Qask searching questions

The three children chosen here were initially identified from their
responses to the first task as: able (Danny), average (Helen) and less able
(Lewis). Subsequent activities showed Danny to be achieving less well
and Helen more so. This will clearly be the case with a subjective rather
than analytical form of assessment which depends on 'best-fit' indicators.
However, at the end of the period, usually two-and-a-half terms of a
year, the individual statements can be put together in the following way
and supported by teacher knowledge of the child.

Each of the three profiles is presented as a double page spread with the
pupil's work on one side, supported by background notes about the child
and the assessments and final report statement on the facing page.
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PUPIL'S PROFILE Name: H’elf/l/l/ Year: 2
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Recording

It may seem incongruous to follow a section on 'Reporting' with
suggestions about useful ways to record, since reporting has to be
informed by the records teachers keep. During the process of trialling
assessments and analysing pupils' responses, the Pupil’s Profile sheet
was developed as a format to present data about individual children
in this book. It became apparent that it might have a classroom use.

The sheet has been found to be useful as a means of recording pupils'
achievements throughout the year. Comments about the child's
responses to each of the structured assessment opportunities can be
recorded in the boxes Task [ etc. These might include the 'best fit'
statements from the Framework of Attainment and anything
significantly noteworthy that the child has included. This might relate
to vocabulary, eg a specifically religious word high-lighted in the
'Language' box of the Pofential CASE Developments table, or
particular details, such as the knots on the tassels of the Tallith in a
child's drawing. If it is helpful, the symbols for each of the 'best fit'
statements can be used as a quick recording system.

The box for 'Teacher jottings' can be used to note any pertinent
comments made by the child in the context of lessons or at any other
time. Jottings may refer to any class work.

The preliminary work for report-writing can be done in the box
headed 'Report Statements'. This adaptation of the Pupil's Profile
sheet is illustrated here. It is offered as a useful but manageable form
of recording, and is intended to be used with maximum flexibility to
meet the needs of individual situations.

i

Recording is not limited, however, to keeping pupil records for the
purpose of reporting. It may be worthwhile to consider a whole school
recording system in the form of an RE portfolio. This might include
examples of pupils' work for each year group and photographs of
displays or events the school puts on that relate to RE. Collecting work
from colleagues can be very time consuming and for some co-ordinators,
it is the icing on the cake. The task seems enormous at first but gets
easier year on year as staff’ get into the habit of saving work and sending
it to the RE Co-ordinator. If a portfolio of work seems too challenging a
task, it is worth just keeping a photographic record.

For the benefit of NQTs or staff who move year group, such a portfolio
is invaluable. Experience in the writing group is mixed; one school has
gone on to develop a second portfolio of assessed work, another
co-ordinator is struggling to do all the rest without contemplating a
portfolio.



