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Long-Term Planning

The process of long-term planning involves making decisions about what
will be taught to each group of pupils, taking account of their earlier
learning and paying heed to the requirements of the agreed syllabus. This
needs to be done with an overview of all year groups in mind so that
issues of continuity and progression can be addressed.

The school year falls naturally into six half terms; the most manageable
approach to this level of planning is to construct a unit of work for each
half-term from the material in the handbook which equates
approximately to six, seven or eight weeks of RE, depending on the time
of year and the length of terms. These units are called strands.

Primary teachers are sometimes insistent that Religious Education must
relate to the topic; links are then made which can be tenuous, resulting in
the weakening of the religious material. Where the associations are
sound and relevant, the topic can be strengthened by the integration of
RE, which invites exploration of the topic from another perspective.
However, where those connections cannot be made without jeopardising
the integrity of the material, it is better to plan discrete religious
education strands and deliver them separately.

These lessons can then be taught either in weekly instalments or, as is
proving increasingly successful, in a block of time equivalent to a number
of weeks' worth of RE time. Where the latter is thoroughly planned it is
often of more benefit than the weekly 'drip-feed' approach.

What is a Strand?

A strand is constructed from several individual items of religious material
linked together to form a coherent learning experience for pupils over
half a term. Each item of material in the planning grids of the handbooks
can be sequenced with other items by some identifiable common thread.

It is intended that the handbook material should be used flexibly.
Material is organised according to year groups but need not be confined
to that year if it is more appropriate, for the purposes of stranding, to use
it elsewhere.

At this initial level of planning it is important also to acknowledge the
need for breadth and balance. In terms of meeting the requirements of
the agreed syllabus, it is good, where possible, to touch each area of
knowledge every year and to draw on a variety of stranding techniques.

Models for Stranding

Strands can be developed in one of a number of ways:

1. The integrated strand is made by linking religious material with a
topic.
2. The systems strand presents material from the same religious

tradition in a systematic way.

3. The religious ideas strand links material from a number of
religious traditions around a single idea.

4. The exploring human experience strand focuses on issues of
human concern.

5. The child development strand addresses issues that concern
children.

Exemplars of each type of strand are presented in the following pages.
They are not definitive but are offered as models. It is good, when
addressing the long-term plan, to give pupils opportunities to work in all
of these contexts.
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Principles for Stranding

Whichever model is being used to strand items together, there must be
some common ideas which run through them all. It is generally not
enough to create a chain in which each link is attached to the previous
one but there is no overarching theme. The stronger the coherence of the
strand, the easier it will be to give it a title. Each strand must therefore
have a clearly distinguishable focus.

When identifying the focus, it is necessary to look carefully at the
material and at the Potential CASE Developments tables to determine
what the strand is really about and where its emphasis lies. This gives the
strand its title.

The title will reflect that thread which is picked up in all the items.
Whether it is a religious theme or idea such as Precious Words, a strand
which explores human experience as in Human Rights or a child
development strand such as Feeling Small or Battling with Yourself, the
focus should sum up the over-arching ideas.

Where the strand follows a systems approach, the focus will be a
straightforward Islam or Jewish Beliefs about God. If an aspect of
Christian Teaching is covered in the strand it may be that the title waill
simply be What Christians Believe or will reflect a particular idea more
specifically as in The Upside-down World. The festival strands may focus
simply on the celebration itself or may pick up the central thread as in
The Power of the Cross or God with the World or Light.

Continuity between strands in one year and across years helps pupils to
establish a secure foundation for their learning. The threads in the Year 3
Easter strand reflect and extend those of the Christmas strand for that
year. Both use posters of ninth century decorated crosses, one depicting
the Nativity story and the other the events of Easter. Both are used to
explore the relationship between the shape and the story. Similarly the
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Year 4 Easter and Pentecost strands are linked through a series of
lessons about Peter.

Another important principle to be considered when planning is
progression. The most effective stranding encourages pupils to build
developmentally on their earlier learning. Some material is introduced in
the handbooks in a spiral framework. There is an opportunity for each
year group to visit a church, with a different focus each time; some
aspect of the Lord's Prayer is addressed each year and the festivals which
feature every year are explored from a variety of different perspectives.
Other great religious stories, like the epics of Moses and Noah are used
at various times, each time taking pupils a little further into the material
and extending the challenge as appropriate. Pupils' capacity to think
metaphorically, addressed in Key Stage 1 through work on [ am the
Good Shepherd and I am the Light of the World is developed in Key
Stage 2 through much of the material in the Christian Teaching section,
eg One Body and God is Love as well as the work on symbolism where
more of the [ am sayings feature.

A Step-by-step guide
to stranding

The following pages offer a possible strategy for long-term planning with
a step-by-step guide to stranding. All the model strands are represented
and the need for continuity and progression 1s recognised. Beginning
with the givens, those festivals which will feature every year, and
considering what is most appropriate to meet pupils' needs elsewhere,
gradually a framework of strands can be constructed. The process is the
same whichever key stage is being planned and the exemplars outlined
here make use of material from both handbooks. Blank copies of the
long-term planning sheets can be found in the appendix at the back of the
book.
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Medium-term planning

Medium or mid-term planning needs to address the specifics of the
strand. Once the long-term plan is complete, each strand needs to be
developed according to a tried and tested planning sheet. There is no
definitive style; it is up to schools to develop and evaluate their own but
two models are offered here to stimulate discussion. Both can be found
in the appendix and both have been used in Section 4, although one of
the sheets is used only once in each key stage.

Both planning sheets require the title or focus of the strand and the time
allocation to be noted. The items making up the strand need to be listed.
Although there are slight variations, the common features, all necessary
to this level of planning, also include: mapping the strand, a check list of
resources, assessment opportunities and, most important of all, the
identification of specific learning objectives.

Mapping the strand

Once information about the content of the strand and its focus is
recorded on the mid-term plan, the next task is to identify the common
threads which run throughout the strand. This explains to the teacher
why the individual items have been linked together. This process
demands a familiarity with the material and then a distancing from it, a
stepping back, to pick out the common ideas. The Potential CASE
Developments tables are designed to help.

On the planning sheets, these common threads are listed under the
heading Mapping the Strand and are introduced with the words: "This
strand is about ...". There are usually two or three (or sometimes more)
ideas which are woven through the material.
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Mapping the Strand goes on to explain why the strand is shaped as it is,
with items in a certain order. It is necessary to make explicit where the
teacher should begin the strand, how it should then be developed and the
way in which it is completed.

All the items in the handbooks are presented in as concrete a way as it is
possible to do. However, when planning strands, consideration needs to
be given to their shape. The first item is arguably the most important
since it is through that initial experience that pupils will be engaged with
the material. The best engagement will happen when the first item is
strong and specific and, where possible, actually tangible.

Some items provide a context for the exploration of others so the order
in which material is sequenced is also important. Where the strand
focuses on a festival and is therefore time-specific, it is not always
necessary to locate the festival lessons at the end of the strand adjacent
to the end of term, unless the strand develops that way. Sometimes, to
ensure coherence, it is better to plan more creatively. In the Easter strand
suggested for Year 3, called The Significance of the Cross questions
about the importance of the shape of the Cross are asked in the lessons
on the Sign of the Cross and reiterated in the first lesson on Easter. A
proliferation of crosses is then used to tell the Easter story itself and the
impact of that event is considered in the context of the practice of many
Christians (the Rosary) and the life of one outstanding woman of Faith
(Mother Teresa) for whom the Cross is an impelling reason for living.

Identifying the learning
objectives

This 1s the most important aspect of medium-term planning. It is the
process by which the learning opportunities presented to pupils by the
material, and their expected responses to it, are made explicit. This is
where the potential learning outcomes, which the teacher is aiming to
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achieve, are specified. They must reflect the requirements of the agreed
syllabus; they will also be crucial in determining assessment
opportunities.

The aspects of learning identified on both suggested planning grids are
rooted in the Solihull Agreed Syllabus. They are related to the five
objectives in the following way:-

@ To know —  Knowledge

. To understand — Concepts
(Attitudes)
(Skills)

. To reflect upon — Attitudes
Skills

Exploration of Human Experience.

In determining what pupils will have the opportunity to know by the end
of the strand, it is necessary to consider carefully what the strand is about
and relate it to the knowledge column of the agreed syllabus. It is
important to be specific and realistic.

The content is the vehicle by which the other four objectives are met.
Each item of religious material (the knowledge objective) is justified
according to its potential for promoting pupils' development in the
Potential CASE Development tables which follow the lesson plans for
each item in the handbooks. Each table shows how that particular item
relates to certain aspects of the development of concepts, attitudes and
skills and the exploration of human experience.




In order to collate the potential outcomes of a whole strand, the
information from all the relevant Potential CASE Development tables is
recorded on a tick sheet, called a Strand Matrix.

Religious Education KS1 Strand Matrix Year

Strand

Knowledge

Concepls

Atitud

Tolerance

Ecological Eesponsibahity
Salls Language

Sources

Sell-expression

Empahy

Reflection
Exp of HomEx Spintual Experiences

Sell-wwareness and
Responstility to Others

Emotions

Date

When completed, the Strand Matrix provides an overview showing
which aspects of the four objectives are fulfilled in that strand. In the
strongest strands where there is a coherence throughout the material
itself, there will be considerable commonality in the aspects addressed.

These common elements provide a key to the identification of the
remaining two objectives: to give pupils opportunities to understand
and to reflect upon. A step-by-step guide to the process of identifying
learning objectives is outlined on the following pages.
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The Resurrection from Mary's point of view

I walked to Jesus' tomb, in a mixture of sadness and sorrow.,
Knowing in my heart I wouldn't see his face tomorrow.

I wondered deep inside how I would roll away the rock.

It was covering the entrance, acting as a lock.

But when I got there, the rock was pushed aside.

I looked into the darkened cave, and saw a man inside.

He asked me why I was weeping, and I told him through my cries.
“Tesus has gone. The Lord, The Saviour, and I didn't see him rise!".
But then I saw a man beside me, he asked why [ cried.

"The Lord has gone. Jesus Christ, the one in which I confide!"
"Don't be afraid, for I am the Lord, I have risen from the dead!" He said.
I spread the good news to everyone, they were all so glad to hear.

And now we live in happiness, we live without sorrow and fear.

Krysmna
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Religious Education KS2 Stand Matrix Year
Strand: HUMAN RIGHTS
Knowledge kS by Fan i)
5 < s %
2| £ |E5| S
B | 2 [<%
Concepts: Beliefs
Importance of Religion ,/N/
The Spiritual Dimension
Commitment 2
Morality Step ¢
Forgivness FL@
Symbols EP T@P lee t Ix
Attitudes: Responsible Relationships ﬂN@ W
Integrity S(IR . B in tﬁe
Enquiry 6 wrtﬂﬂg
Social Awareness y t tﬁe tOP
Social Responsibilities / n-te‘n,t a
Forgivness CO .
Sensitivity tﬁe gﬂ !
Tolerance 0 /'
Ecological Responsibility w{
Skills: Use of Language
Use of Sources
Reasoned Argument
Empathy
Reflection
Exp. of Hum. Ex.:  Spiritual Experiences
Responsible Relationships
Emotions
Daily Experiences
Date
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Religious Education KS2

Stand Matrix

Year

Strand: HUMAN RIGHTS
Knowledge e e 2
3 s | 88| X
i | &5 |E5| =
& A |9
Concepts: Beliefs v v v
Importance of Religion
The Spiritual Dimension v v
Commitment v
rality il
Forgivness
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Attitudes: Responsible Relationships v v v
Integrity v v
Enquiry v
Social Awareness v St@P 4‘
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Forgivness ?Tom t
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Skills: Use of Language v v 6[6
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mpathy =~ v e
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Responsible Relationships v
Emotions v v v
Daily Experiences v
Date
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SKILLS

Use of Language: To begin to
develop the ability to use and
understand the language of
religion.

Use of Language: To begin to
develop the ability to explore
different kinds of literature for
example poetry, legend, parable
and allegory.

Use of Sources: To develop the
ability to use a widening variety of
primary and secondary sources.

Reasoned Argument: To pose
questions and seek reasoned
answers.
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... fo summarise

Key Stage: Year: Title of the Strand: Term:
Approximate Number of Lessons:
Page Content Mapping the Strand Learning Objectives

A list of all the items of
material which make up the

strand with page numbers from
the handbook.

This strand is about:

A list of the common threads which make the strand
into a coherent sequence of teaching and learning and
an explanation of the shape of the strand and the
order of the material.

To give pupils opportunities to...
know:

Refer to specific content but be selective - they will not
'know' it all!

understand:

Choose one (or two) key ideas which reflect the
concepts addressed by the strand.

reflect upon:

Focus on the children themselves, noting the most
common elements of the 3 remaining objectives

Resources:

A check list for reference

Assessment:

Details of assessment opportunities which relate to one or more of the
learning objectives, with reference to the Framework for Attainment.
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Short-Term Planning

There is a need for a more detailed level of planning beyond the medium-
term plan. The handbooks are designed to structure lessons but it is
essential that learning experiences are tailored to the needs of individuals
or groups of pupils. Lessons need to be planned in the light of pupils'
responses to the preceding lessons. The format for this level of planning
will vary from school to school. It may take the form of a planning diary
with a page-to-a-day or be a more structured sheet. (For an example, see
page vi of the appendix) Whatever the format, the same features need to
be addressed. These include:

. Learning Targets
These relate to the broader learning objectives of the medium-term
plan yet are specific to that particular lesson. They will still be
focused on which pupils know or understand or reflect on during,
or as a result of, that lesson. Occasionally there will be repetition of
the broader objectives but generally they will reflect smaller stages
in meeting those learning purposes.

. Key Questions
Questioning is fundamental to all learning and is crucial to effective
RE teaching. Open questions develop pupils' capacities to think
critically, deeply and reflectively. Identifying key questions in the
planning process helps the teacher to maintain the focus of
discussion.

. Plan of Activities
The material in the handbook will be delivered at different rates
depending on the children, their background and previous learning.
Decisions about the structure of the lesson need to be influenced by
the teacher's knowledge of pupils rather than the content in the
handbook.
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Differentiation

This is a process by which appropriate learning experiences are
created with the needs of particular pupils in mind. For this reason,
teachers need to plan any specific strategies for enabling children to
access the material in the handbook, lesson by lesson, depending on
pupils' abilities and the progress they make. Decisions will need to
be made about choice of activities and appropriateness of published
activity sheets.

Resources

Identifying clearly at the planning stage the resources that are
required, minimises the likelihood of a frantic last minute rush to
round up the crucial poster or artefact and allows time for any gaps
in resourcing to be plugged either from the Borough RE Resources
Corner or from another school. The resources that are identified in
the handbook are not simply teaching aids, they are intrinsic to the
learning which is less likely to be effective without them.




Evaluation would be a useful addition to a short-term planning format to
enable teachers to develop reflective practice and give scope for noting
how well an activity has gone, or where changes need to be made in
subsequent years. This will provide useful information in the process of
on-going curriculum review. A suggested model for short-term planning is
illustrated below and included in the appendix.

Pupils can also be involved in their own planning process which, where
appropriate, might be recorded in a cover sheet for the strand. This ensures
that they are aware of the objectives of the strands and also invites them to
evaluate some aspect of their learning at the end of the work. A model for
such a sheet is included here and in the appendix.
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