
Count to and across 100 beginning with 0 or one, or from any given number. 

Count backwards from 100 to any given number. 

 

 When given a two digit number card, George could count 

on or back saying the next five numbers or preceding 

numbers. When jumping over a tens number, he often 

stumbled (particularly when going backwards) but was 

able to correct himself without prompting. E.g. he counted 

“57, 58, 59, 30… no 60, 61…” 



Count, read and write numbers to 100 in numerals 

 

 When presented with a two digit number card, George 

can read it aloud. When asked to write a two digit 

number, he can write the numerals down correctly 

although frequently orientates his numbers the wrong 

way. 



Count in multiples of twos, fives and tens. 

During some oral work on counting, 

George could: 

- Count forwards in twos from zero 

to 28 – he became a little 

muddled after this; 

- Count in tens forwards and 

backwards from 0 – 100; 

- Count in fives forwards to around 

50. 



Given a number, identify one more or one less 

When presented with a two digit number card, 

George could write down the number that was 

one more or less. He was also able to do this 

when jumping over a tens numbers, e.g. one 

more or less than 50. 



Represent and use number bonds and related subtraction facts within 20. 

George could recall on his whiteboard some 

ways to make ten by adding two numbers. 

He could recall some ways to make 20 also but 

could not make the link with his previous bonds 

to ten. E.g. when asked how he knew 3 went 

with 17 to make 20, he said he had counted on 

– 18, 19, 20. 



Add and subtract one-digit numbers to 20, including zero. 
Add and subtract two-digit numbers to 20, including zero 

George can use a number line to add and subtract two 

one digit numbers by counting on or back to find the 

answer. Occasionally, he miscounts but is able to 

correct himself when prompted. 

After the register, I asked how many children were here 

today if there were four away. George used the 

numberline to count back four jumps and correctly worked 

out 25-4=21. 



Solve one-step problems involving multiplication, by calculating the answer using concrete 
objects, pictorial representations and arrays with the support of the teacher. 

When given 12 counters, 

George could organise them 

into an array, saying how many 

rows and columns his array 

had. 



Solve one-step problems involving division, by calculating the answer using concrete objects, 
pictorial representations and arrays with the support of the teacher. 

George could explore grouping 12 in 

different ways using counters. He 

recognised that groups of 2, 4 and 6 could 

be made. When explaining to the class how 

he had grouped his counters he was a little 

muddled at times stating, e.g. 2 equal 

groups of 2 rather than 6 equal groups of 2. 


